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PREAMBLE  

 
 
The District Action Team for Autism (DATA) embraces the philosophy of inclusion and attempts to support the 
learning environment needs for all children, including complex learners and those with an Autism Spectrum 
Disorder (ASD) diagnosis.  
 
The information contained in this handbook is meant to inform and guide district support staff, School-Based 
Teams (SBTs), administrators, classroom teachers, specialist teachers (LST, IST, BASES), school counsellors, 
education assistants (EAs), applied behaviour analysis support workers (ABA SWs), child and youth care workers 
(C/YCWs), community partners, parents/legal guardians, and students in:  
 

1) understanding how the Universal Design for Learning framework dovetails with District 
Action Team for Autism methodology; 

2) gaining knowledge of the District Action Team for Autism guiding beliefs; 

3) outlining areas of potential service delivery;  

4)  highlighting methods of effective practices;  

5)  addressing frequently asked questions; as well as,  

6)  defining commonly used terms.  
 
Members of the District Action Team for Autism are trained in current research and scientific knowledge related 
to autism and related developmental disabilities.  They have completed specialized training in applied behaviour 
analysis (ABA), often having completed a Master and/or Doctoral degree, and/or Board Certified Behaviour 
Analysis (BCBA) certification.  The District Action Team for Autism adheres to standards of effective practice 
and ethical guidelines of their profession. 
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GUIDING BELIEFS 
 
 
DATA team members are committed to the following values: 
 
Respect for Diversity and the Rights of the Individual   

 To act in the best interest of the student. 

 To honour the diverse needs of students. 

 To respect the privacy, confidentiality, and self-determination of students. 

 To maintain student dignity. 
 
Responsiveness 

 To establish trusting relationships. 

 To listen to concerns. 

 To support the classroom teacher, specialist teachers, school counsellors, district staff, and 
administrators in their work. 

 To involve outside agencies and community services as needed. 
 
Interventions 

 To support the least intrusive and earliest intervention. 

 To engage in consultation, evidence-based/promising problem solving, and follow-up. 

 To focus on interventions that build on student strengths and foster meaningful growth in the areas of 
social, emotional, communication and academic goal areas.  

 
Capacity Building 

 To empower school staff through collaborative consultation. 

 To share knowledge and strategies focused on the individual as well as across systems. 

 To seek sustainable improvements with respect to the learning environment. 

 To use behavioural skills training to develop district capacity. 
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THE ROLE OF THE DISTRICT ACTION TEAM FOR AUTISM (DATA) 
 
The main goal of the DATA is to take systematic steps to understand and support staff in working effectively 
with students exhibiting behaviours that significantly interfere with their ability to be included in a classroom, 
school and/or community setting.  The following highlights some of the areas in which the DATA might provide 
assistance. 
 
DISTRICT-WIDE INTERVENTIONS 

DATA team members provide: 

 In-service Education.  Providing Behaviour Technician Training to Education Assistants (EAs) as well as 
educational teams.  The 40-hour training program for EAs is academically rigorous and followed by a 
skills-based competency exam.  

 Behaviour Skills Training for Teachers. Providing training to interested Integration Support Teachers 
(ISTs), BASES teachers, Learner Support Team (LST) teachers.  

 Networking.  Networking with outside agency personnel (e.g., Autism Community Training [ACT], 
Ministry of Family and Child Development [MCFD], First Things First [FTF] Behavioral Consulting, 
Autism Information Services BC [AISBC], etc.) in order to plan and implement individual and district-
wide programs. 

 
SCHOOL/CLASS-WIDE INTERVENTIONS 

Members of the DATA may work to plan and implement classroom-based intervention services including: 

 Consultation and Collaboration.  Assisting staff and educational teams in the implementation of 
classroom support and intervention through: 

 Home-school collaboration. 

 Collection and analysis of behavioural data. 

 Collaborative development of plans of intervention. 

 Conducting practical functional behaviour assessments and assisting with the development of 
positive behaviour support plans. 

 Use of evidence-based interventions/promising practices. 
 

 In-service Education.  Providing in-service training and workshops to Teachers, Education Assistants, 
Applied Behaviour Analysis (ABA) Support Workers in areas such as: 

 Measurement. 

 Assessment. 

 Skill development. 

 Prevention of problem behaviour. 

 Documentation and reporting. 

 Ethics. 

 Educational programming for complex 
learners.
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EVIDENCE-BASED INTERVENTION/PROMISING PRACTICES 

Members of the DATA are informed and participate in professional development to keep abreast of current 
research and apply this to their daily practice.  Members of the DATA participate in district-based research 
projects.   
 
STUDENT-FOCUSED DIRECT INTERVENTION 

Capacity building by working alongside school teams in relation to the following: 

 Consultation and Collaboration.  Consultation and collaboration with teachers, administrators, parents, 
students, ABA SWs, EAs, district staff, other district and community agencies regarding the nature and 
educational implications of students’ strengths and stretches (needs), integration of educational 
strategies across settings, and engagement in data-based decision making. 

 Planning.  Recommendations are integrated into Individual Education Plans (IEP), Positive Behaviour 

Support Plans, and Employee Safety Plans, for example. 

 Goals Setting.  Student goals are data-based and driven by practical functional behaviour assessment 

results. 

 Assisting EAs, ABA SWs, and Teachers.  Educational programs are based upon students’ individual 
strengths and stretches (needs). 

 Functional Behaviour Assessment (FBA).  Functional Behaviour Assessment is a process for designing 

individualized approaches to support students experiencing behavioural challenges in school, home and 
community environments.  A functional assessment is complete when five main outcomes have been 
achieved. 

1) A clear description of the difficult behaviours, including classes or sequences of behaviours that 
frequently occur together. 

2) Identification of the events, times, and situations that predict when the difficult behaviours will and 
will not occur across the full range of typical daily routines. 

3) Identification of the consequences that maintain the difficult behaviours (that is, what functions the 
behaviours appear to serve for the person). 

4) Development of one or more summary statements or hypotheses that describe specific behaviours, a 
specific type of situation in which they occur, and the outcomes or reinforcers maintaining them in 
that situation. 

5) Collection of direct observation data that support the summary statements that have been developed. 

 Practical Functional Behaviour Assessment (PFBA) and Skill-based Treatment Intervention.  Practical 
Functional Behaviour Assessment (PFBA)/Skill-Based Treatment intervention is a practical means of 
determining the occasioning contexts and outcomes responsible for problem behaviors such as self-
injurious behavior and aggression that are often associated with autism or intellectual disabilities.  The 
PFBA relies on open-ended interviewing and a subsequent functional analysis referred to as 
an interview-informed, synthesized contingency analysis or IISCA. 

 Positive Behaviour Support Plans.  Supporting school teams in the development and/or revision of positive 
behaviour support plans. 

 Networking.  Networking and consultation with outside agencies to improve individual student outcomes. 
 

 

 

 

 

https://www.surreyschools.ca/departments/EDSC/Documents/SPECIAL%20EDUCATION%20GENERAL%20Information/SD36%20INCLUSION%20GUIDEBOOKS,%20HANDBOOKS/IEP%20and%20SSP%20Writing%20Guidebook%20for%20Surrey%20Schools.pdf
https://www.surreyschools.ca/departments/EDSC/Documents/SPECIAL%20EDUCATION%20GENERAL%20Information/SD36%20INCLUSION%20GUIDEBOOKS,%20HANDBOOKS/Positive%20Behaviour%20Support%20Handbook.pdf
https://www.surreyschools.ca/departments/EDSC/Documents/SPECIAL%20EDUCATION%20GENERAL%20Information/SD36%20INCLUSION%20GUIDEBOOKS,%20HANDBOOKS/Positive%20Behaviour%20Support%20Handbook.pdf
https://www.surreyschools.ca/departments/EDSC/About/Documents/STUDENT%20SUPPORT%20-%20FORMS/Employee%20Safety%20Plan%20template-%20fill%20save%202015.pdf
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ABA HOME SCHOOL COLLABORATION 

The ABA Home School Collaboration document will tell you all you need to know about working with Behaviour 
Consultants and ABA Support Workers in Schools.  The Behaviour Consultant works with the school-based staff 
as a member of a collaborative team - this means that they contribute to the development of a program, 
however, they are not responsible for the development of the program.  Each spring, prior to March 1st, parents 
must confirm the presence of an active plan of intervention that is monitored by a BCBA certified consultant, 
and schools are responsible for submitting information regarding student needs.   
 

Classroom teacher is responsible for: ABA SW and BCBA Consultants are: 

 Sharing information regarding student progress in 
accordance with the goals of the IEP; 

 Providing written feedback regarding the student’s day, 
level of engagement, general progress, and so forth. 

 Members of a collaborative team; 

 Not responsible for the development of the 
educational or behavioural program. 

 

 
ABA Support Workers (ABA SWs) 

Like all CUPE employees, are required to take breaks, per the CUPE Collective Agreement.  When an ABA SW is 
absent or on a break, the school principal will reassign another ABA SW or EA to provide coverage and ensure 
that appropriate training has been provided.  ABA SWs are required to cover breaks for other ABA SWs or EAs. 
 
ABA Programs 

 Utilize a student-centred approach to collect data and apply principles of learning theory to develop 
social, motor, and verbal behaviour and reasoning skills, with a view to developing independence; 

 Require an active plan of intervention monitored by a BCBA-certified Consultant. 
 
ABA Application Processes 

For an overview of the ABA SW Request process, please access the ABA Home School Collaboration document. 

 
 

  

https://www.surreyschools.ca/departments/EDSC/About/Pages/default.aspx?RootFolder=%2Fdepartments%2FEDSC%2FAbout%2FDocuments%2FSTUDENT%20SUPPORT%20%2D%20FORMS%2FABA%20FORMS&FolderCTID=0x012000EEFA9D78E235014CADC9E84BD9963AE5&View=%7B07A0C7EE%2D5407%2D42D4%2DA566%2DF1A310FFF76D%7D
https://www.surreyschools.ca/departments/EDSC/Documents/ABA%20Home%20School%20Collaboration/ABA%20Home%20School%20Collaboration.pdf
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THE REFERRAL PROCESS 
 
Members of the DATA provide service at the systems-level (Phase II - Pre-referral).  District-wide interventions 
may be tried at this level where the DATA assist others (e.g., ISTs, EAs, ABA SWs) through in-service 
workshops, consultation, goal setting, and program development. 
 
Members of the DATA also take part in student-focused indirect intervention (Phase III - Referral) whereby they 
might observe a student’s behaviours in order to formulate specific/individualized interventions.  This may 
include behavioural observation, functional behavioural assessment, file review, and collaborative consultation 
with school and district staff and may include home team members. 
 
To access district support, including DATA support, please submit a collaboration request on a Student Support 
Referral form.   

 
MEANINGFUL CONSULTATION 

The involvement of the DATA in relation to an individual student should be discussed with their parent/ 
guardian prior to school consultation occurring.  
 
PRACTICAL REQUIREMENTS FOR EFFECTIVE PRACTICES 

To help ensure a comprehensive review and an efficient collaborative process, the DATA benefits from 
accessing/reviewing the following information: 
 

 Student’s Permanent Record (PR) File. 

 Student’s current IEP. 

 Diagnostic reports in order to gather information 
regarding medical, developmental social, and 
educational history. 

 Reports from optometrists (within 24 months). 

 Reports from audiologists (within 36 months) 

 FBA results. 

 IISCA results. 

 Employee Safety Plans. 

 A copy of the home plan of intervention. 

 School-Based Team (SBT) meeting minutes. 

 Names of other school district employees 
involved (e.g., AAC, EA, ABA SW, SLP, etc.). 

 A copy of the most recent ICM meeting 
minutes. 

 Names of community agencies and service 
providers involved (e.g., MCFD, OT, PT, BCBA, 
etc.). 

 Reinforcer assessment. 

 Other relevant information. 
 

CONFIDENTIALITY 

All information gathered is confidential.  This means that the information: 

 content is considered for professional reasons 
in order to support the student; 

 should only be disclosed to authorized staff on 
an as-needed basis; 

 should be stored in the student’s (‘red’) file 
folder within the student’s Permanent Record 
file ; and 

 must be retained as per School District No. 36 
(Surrey) Records Management policies.

 

Confidentiality is revoked, as required under law, if it is perceived that there is a risk of harm in situations such 
as: 

 A student presents an imminent danger to themselves or other individuals, and the law requires that 
steps be taken to prevent such harm; and/or 

 A student is in need of child protection; thus, staff must adhere to their legal duty to report to the 
appropriate agency and follow school district procedures; and/or 

 A court orders the disclosure of records. 

https://www.surreyschools.ca/departments/EDSC/About/Documents/STUDENT%20SUPPORT%20-%20FORMS/STUDENT%20SUPPORT%20REFERRAL.pdf
https://www.surreyschools.ca/departments/EDSC/About/Documents/STUDENT%20SUPPORT%20-%20FORMS/STUDENT%20SUPPORT%20REFERRAL.pdf
https://www.surreyschools.ca/departments/RECS/About/guidebook/Documents/Records%20Mangament%20Guidebook%20-%20Classification%20and%20Retention%20Schedule.pdf
https://www.surreyschools.ca/departments/RECS/About/guidebook/Documents/Records%20Mangament%20Guidebook%20-%20Classification%20and%20Retention%20Schedule.pdf
https://www.surreyschools.ca/departments/RECS/About/guidebook/Documents/Records%20Mangament%20Guidebook%20-%20Classification%20and%20Retention%20Schedule.pdf
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PRACTICAL FUNCTIONAL ASSESSMENT AND SKILL-BASED TREATMENT OF PROBLEM BEHAVIOUR 

The Practical Functional Assessment and Skill-Based Treatment of Problem Behaviour intervention was 
developed by Dr. Gregory Hanley, Ph.D., BCBA-D, FTF Behavioral Consulting) during his work at Western New 
England University.  As the district is in its second implementation year, much of the work of our DATA team is 
focused on the acquisition of the knowledge, methodology, and skills that enable them to put this work into 
practice, and to teach other staff how to do the same.  Many behaviour specialists and teachers, locally and 
internationally, are adopting this evidence-based process into their practice.   
 
The Main Points 

 Severe problem behaviour (e.g., self-injury, aggression, property destruction) is prevalent among persons 
with developmental disabilities including autism spectrum disorder.  

 Severe problem behaviour persists, in large part, because it produces personally relevant outcomes 
(reinforcers) for the person who exhibits it.  

 All children with autism and their families are capable of living a life free from severe problem 
behaviour.  

 Freedom from problem behaviour is possible and probable when the skills of communication, toleration, 
and a range of contextually appropriate behaviours are taught in a context in which problem behaviour 
was shown to occur and then generalized to additional contexts and to relevant people and places. 

 
The Process  

 A practical functional assessment (PFA) is used to inform a skill-based treatment.  A PFA involves an 
interview-informed synthesized contingency analysis (IISCA; Hanley et al. 2014).  The IISCA is a type of 
functional analysis (FA) that alternates a single test and a single control condition, both comprehensively 
informed by an open-ended interview with relevant caregivers.  The interview occurs in one or two visits 
and identifies personally relevant outcomes and the situations in which the different problem behaviours 
are typically evoked.  The priorities in a PFA process are safety, dignity, and rapport building; an 
understanding of why problem behavior is occurring follows.  

 The second PFA step is to design, and have the child/client experience, a context in which the 
personally relevant reinforcers are freely and continuously available; this is done to establish trust, build 
rapport, and to ensure that zero levels of problem behavior and high levels of engagement are 
achievable.  

 Once it is evident that the child/client is happy, relaxed, and engaged, the third PFA step is to introduce 
an evocative situation (e.g., progressively removing the personally relevant reinforcers), and then 
immediately provide access to all reinforcers following the initial instance of a problem behaviour or an 
observable indicator that problem behaviour is imminent.  This step, which is sometimes iterative, allows 
the team to confirm that (a) a personally relevant and motivating context was successfully designed; and 
(b) they can safely turn off problem behaviour once it starts to occur.  

 By repeating these interactions, the child/client learns that they are effective in this context without 
escalated problem behaviour while the team learns that they have a safe and properly motivating context 
in which to teach skills.  

 The Skill-Based Treatment process follows directly from the PFA.  

 Skills-Based Treatment processes start by consistently providing access to all the personally relevant 
reinforcers following simple communication responses.  A somewhat errorless process then ensues to 
stretch the number and developmental appropriateness of responses while teaching the child/client what 
to do when they cannot have their way.  

 

 

https://ftfbc.com/
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 The skills of communication, toleration, and a range of contextually appropriate behaviours (CABs) are 
progressively developed through repeated practice sessions in the same context that was shown to be 
sufficiently safe and motivating in the PFA.  Common CAB chains include relinquishing reinforcers, 
transitioning to and completing academic work, playing independently, completing hygiene activities and 
chores, or holding a multi-topic conversation.  

 The skills persist because they are reinforced on an unpredictable and intermittent schedule, the same 
schedule that presumably resulted in their repertoire of problem behaviour.  By providing immediate 
access to personally relevant reinforcers for all important behaviours some of the time, these important 
behaviours maintain while children/clients learn how to behave effectively despite ambiguity, delay, and 
disappointment.  In other words, trust in relationships is retained and hope is fostered as challenging 
expectations are reintroduced in this process.  

 
References (www.practicalfunctionalassessment.com  and www.ftfbc.com)  
 
Who is involved? 

 Dr. Greg Hanley 

 FTF Consultants 

 DATA team 

 District staff 

 School Teams 

 Community Partners 

 
What is happening within Surrey Schools? 

Surrey School District Employees: 

 Learning the PFA and Skill-Based Treatment Process and how to implement it safely in the context of a 
school setting with complex learners. 

 
Students: 

 Learning contextually appropriate behaviours. 

 Significant decrease in problem behaviours. 

 Mastering IEP goals and objectives. 
 

Community Partners: 

 Learning alongside Surrey School District Employees. 

 Starting to implement in home settings. 
 

http://www.practicalfunctionalassessment.com/
http://www.ftfbc.com/
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FREQUENTLY ASKED QUESTIONS 
 
 
1. After I submit the collaboration request, how long will it take for someone at Student Support to follow-

up?  

Student Support staff review collaboration requests weekly, and determine at that time, who should follow-
up with the school.  Depending upon competing demands, follow-up typically occurs within one or two 
weeks, if supporting documents are submitted with the referral. 

 
2. Can the DATA work with students who do not have an autism diagnosis?  

The DATA typically work only with students with ASD, however, there may be times when they collaborate 
with District Behaviour Specialists or members of the Early Team in relation to the needs of the school 
team. 

 
3. Once the DATA is involved, how frequently will they connect with the school team?  How long will they 

continue to work with the education team?  

The frequency of visits varies depending on the needs of the school team.  The team may visit on only 1-2 
occasions or engage in multiple visits over multiple years. 

 
4. Can members of the DATA develop and facilitate educational programs where there is an ABA SW, 

however, no behaviour consultant working on a home program? 

The DATA work alongside consultants, as members of a collaborative team to support student 
development.  If there is no consultant involved, DATA will work alongside the IST/BASES/LST Team 
teacher. 

 
5. Who is responsible for developing an educational program?  

Classroom teachers, with assistance from an Integration Support Teacher (IST), Learner Support Team 
Teacher (LST), or BASES Teacher are responsible for developing educational programs for all students, 
including those with diverse abilities or disabilities. 
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RESOURCES 
 
Achieve Support and Development 
https://www.achievesd.ca/ 

 
Autism BC 
https://www.autismbc.ca/ 

 
Autism Community Training (ACT) 
https://www.actcommunity.ca/ 

 
Autism Funding Unit BC 
https://www2.gov.bc.ca/gov/content/health/managing-your-
health/healthy-women-children/child-behaviour-
development/special-needs/autism-spectrum-
disorder/autism-funding 

 
Autism Information Services BC 
 https://www2.gov.bc.ca/gov/content/health/managing-

your-health/child-behaviour-development/special-
needs/autism-spectrum-disorder 

 https://www2.gov.bc.ca/assets/gov/health/managing-
your-health/autism/autism_brochure_english.pdf 

 

Autism Support Network 
https://autismsupportbc.ca/ 

 
BC Autism Assessment Network 
http://www.phsa.ca/our-services/programs-services/bc-
autism-assessment-network 

 
BC Centre for Ability  
http://www.bc-cfa.org 

 
BC Children’s Hospital - Autism 
http://www.bcchildrens.ca/search?k=autism 

 
BC Ministry of Education  
http://www2.gov.bc.ca/gov/content/governments/organiz
ational-structure/ministries-
organizations/ministries/education 

  
Canuck’s Autism Network 
https://www.canucksautism.ca/ 

 
CLBC - FASD & Autism (personalized 
supports initiative) 
http://www.communitylivingbc.ca/ 

 
Family Support Institute of BC  
http://familysupportbc.com 

  
HealthLink BC - Autism 
https://www.healthlinkbc.ca/health-topics/hw152184 

Inclusion BC 
http://www.inclusionbc.org/ 

 
Inclusion Outreach/PISP (Provincial Inclusion 
Support Program)  
http://www.inclusionoutreach.ca 

  
Individual Education Plans: A Guide for Parents  
http://bccpac.bc.ca/index.php/resources/39-inclusive-
education/45-individual-education-plans-a-guide-for-
parents 

  
Kids Vancouver - Autism Resources 
http://www.kidsvancouver.com/search/node/autism 

 
Ministry of Children and Families (MCFD) Special 
Needs  
http://www2.gov.bc.ca/gov/content/health/managing-
your-health/healthy-women-children/child-behaviour-
development/special-needs 

  
Monarch House - Autism Treatment 
https://www.monarchhouse.ca/web/monarch-house 

 
Pacific Autism Family Network 
http://pacificautismfamily.com/ 

 
PALS Autism Society 
http://palsautismschool.ca/site/ 

 
Practical Functional Assessment 
 www.practicalfunctionalassessment.com 
 www.ftfbc.com   
 
Hanley, G. P. (2010). Prevention and treatment of 
severe problem behavior. In E. Mayville & J. Mulick 
(Eds.) Behavioral foundations of effective autism 

intervention. Sloan Publishing: New York. 

 
Provincial Outreach Program for Autism and Related 
Disorders (POPARD) 
https://www.autismoutreach.ca/ 

 
Sources Community Resources Society 
https://www.sourcesbc.ca 

 
Special Education Services: A Manual of policies, 
procedures and guidelines  
http://www2.gov.bc.ca/assets/gov/education/administrat
ion/kindergarten-to-grade 12/inclusive/ 
special_ed_policy_manual.pdf

https://www.achievesd.ca/
https://www.autismbc.ca/
https://www.actcommunity.ca/
https://www2.gov.bc.ca/gov/content/health/managing-your-health/healthy-women-children/child-behaviour-development/special-needs/autism-spectrum-disorder/autism-funding
https://www2.gov.bc.ca/gov/content/health/managing-your-health/healthy-women-children/child-behaviour-development/special-needs/autism-spectrum-disorder/autism-funding
https://www2.gov.bc.ca/gov/content/health/managing-your-health/healthy-women-children/child-behaviour-development/special-needs/autism-spectrum-disorder/autism-funding
https://www2.gov.bc.ca/gov/content/health/managing-your-health/healthy-women-children/child-behaviour-development/special-needs/autism-spectrum-disorder/autism-funding
https://www2.gov.bc.ca/gov/content/health/managing-your-health/child-behaviour-development/special-needs/autism-spectrum-disorder
https://www2.gov.bc.ca/gov/content/health/managing-your-health/child-behaviour-development/special-needs/autism-spectrum-disorder
https://www2.gov.bc.ca/gov/content/health/managing-your-health/child-behaviour-development/special-needs/autism-spectrum-disorder
https://www2.gov.bc.ca/assets/gov/health/managing-your-health/autism/autism_brochure_english.pdf
https://www2.gov.bc.ca/assets/gov/health/managing-your-health/autism/autism_brochure_english.pdf
https://autismsupportbc.ca/
http://www.phsa.ca/our-services/programs-services/bc-autism-assessment-network
http://www.phsa.ca/our-services/programs-services/bc-autism-assessment-network
http://www.bc-cfa.org/
http://www.bcchildrens.ca/search?k=autism
http://www2.gov.bc.ca/gov/content/governments/organizational-structure/ministries-organizations/ministries/education
http://www2.gov.bc.ca/gov/content/governments/organizational-structure/ministries-organizations/ministries/education
http://www2.gov.bc.ca/gov/content/governments/organizational-structure/ministries-organizations/ministries/education
https://www.canucksautism.ca/
http://www.communitylivingbc.ca/
http://familysupportbc.com/
https://www.healthlinkbc.ca/health-topics/hw152184
http://www.inclusionbc.org/
http://www.inclusionoutreach.ca/
http://bccpac.bc.ca/index.php/resources/39-inclusive-education/45-individual-education-plans-a-guide-for-parents
http://bccpac.bc.ca/index.php/resources/39-inclusive-education/45-individual-education-plans-a-guide-for-parents
http://bccpac.bc.ca/index.php/resources/39-inclusive-education/45-individual-education-plans-a-guide-for-parents
http://www.kidsvancouver.com/search/node/autism
http://www2.gov.bc.ca/gov/content/health/managing-your-health/healthy-women-children/child-behaviour-development/special-needs
http://www2.gov.bc.ca/gov/content/health/managing-your-health/healthy-women-children/child-behaviour-development/special-needs
http://www2.gov.bc.ca/gov/content/health/managing-your-health/healthy-women-children/child-behaviour-development/special-needs
https://www.monarchhouse.ca/web/monarch-house
http://pacificautismfamily.com/
http://palsautismschool.ca/site/
http://www.practicalfunctionalassessment.com/
http://www.ftfbc.com/
https://www.autismoutreach.ca/
http://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade%2012/inclusive/%20special_ed_policy_manual.pdf
http://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade%2012/inclusive/%20special_ed_policy_manual.pdf
http://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade%2012/inclusive/%20special_ed_policy_manual.pdf



