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SECTION 1:  INTRODUCTION 

This Guidebook has been designed to clearly explain the process of developing and implementing Individual 
Education Plan (IEP) or Student Support Plan (SSP) programming for students with diverse abilities and 
disabilities.  The Guidebook has been framed around the language used in Competency-Based IEPs (CB-IEPs) 
and gives a general outline of effective practices in IEP/SSP writing for any format.  Teachers that are new to 
case management and IEP/SSP writing should be able to engage in the IEP/SSP writing process with the 
information and links to resources in the Guidebook.  
 
WHAT IS AN INDIVIDUAL EDUCATION PLAN (IEP) / STUDENT SUPPORT PLAN (SSP)? 

 Individual Education Plan (IEP):  An IEP is a documented plan for a 
student with a Ministry designation that summarizes and records the 
student’s education program.   

 
 Student Support Plan (SSP):  A SSP is a documented plan for a 

student without a Ministry designation that summarizes and records 
the student’s education program.   

 
IEPs and SSPs are coordinated by the school-based case manager (i.e., IST, LST, BASES teacher, Secondary 
Gifted Facilitator, Multi-Age Cluster Class (MACC) Teacher, Counsellor as designated by the school principal) 
and developed in collaboration with classroom teachers, support staff, family, students (as appropriate) and 
members of other supporting agencies.  

 
An IEP/SSP: 

 formalizes planning decisions and processes, linking assessment with programming.  

 provides teachers, parents, and students with a record of the educational program for a student and serves 
as the basis for reporting the student progress.  

 serves as a tool for tracking individual student learning in terms of agreed-upon goals and objectives.  

 documents the relationship between support services being provided and the student's educational program.  

 provides parents and students with a mechanism for input into the individualized planning process.  
 

The BC Ministry of Education Individual Education Plan Order M638/95 sets out the requirements for school 
boards to design and implement IEPs for students with special needs. 

 
"Individual education plan (IEP)":  An individual education plan designed for a student that includes one or 
more of the following: 

 learning outcomes that are different from, or in addition to, expected learning outcomes set out in the 
applicable educational program guide,  

 a list of support services,  

 a list of adapted materials, instruction or assessment methods.  
 

The School Act [section 7(2)] requires a parent of a student to consult with the student's teacher or a school 
principal about the student's educational program, when requested to do so.  
 
A school board must: 

 ensure that the IEP is reviewed at least once each school year, and where necessary, is revised or cancelled.  

 offer the parent of the student, and where appropriate, the student the opportunity to be consulted about 
the preparation of the IEP.  

DID YOU KNOW? 

Student Support Plans (SSPs) are 
formerly known as: 

- non-categorical IEPs, and/or 

- Student Learning Plans. 

https://www2.gov.bc.ca/assets/gov/education/administration/legislation-policy/legislation/schoollaw/e/m638_95.pdf
https://www.bclaws.ca/civix/document/id/complete/statreg/96412_00
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 offer each student who has special needs learning activities in accordance with the IEP designed for that 
student.  When services are so specialized that they cannot be replicated in every school, they should be 
available at the district level, or else school districts should arrange to obtain them from community or other 
sources. 
 

VISION OF CB-IEP 

As the curriculum is intended to be accessible for all learners, a provincial taskforce (with representation from 
over half of BC school districts, the BCTF, and the Ministry of Education) worked to create a competency-based 
IEP (CB-IEP) that would better align with the redesigned curriculum. 

 
The CB-IEP was developed to create an IEP that is connected to the BC Curriculum through the Core and 
Curricular Competencies.  The vision is a plan that involves the student with as much self-determination and 
input as possible and is written using positive, growth-based language.  
 
At the heart of the CB-IEP is the development of Student Agency and Self-Regulated Learning.  Supported by 
the Ministry of Education, this new format is designed to encourage students to be active participants in 
IEP/SSP development, and link learning to the development of the core and curricular competencies of the 
redesigned curriculum. 
 



 

IEP/SSP Writing - A Guidebook for Surrey Schools Page 5 of 41 

SECTION 2:  WHO NEEDS AN IEP / SSP? 

The IEP/SSP document does not describe every aspect of a student's program.  It makes reference to those 
aspects of the education program that identify the support services to be provided.  Learning outcomes are 
described as goals and objectives. 
 
Program areas (subjects) in which a student is following and meeting the course or subject curriculum outcomes 
(with or without adaptations) do not need to be included in the IEP/SSP.  
 
Many students require only minor supports or adjustments to the learning outcomes, which can be documented 
in a brief IEP/SSP and addressed in the Universal and Essential Supports section.  Students with more involved 
needs require detailed and comprehensive plans.  
 
For students with complex special needs who require a significantly different educational program, several core 
and curricular goal areas may need to be addressed.  Although the IEP/SSP content in these cases may be 
lengthy, focusing on the key aspects of the plan will keep it manageable. 
 
Individual Education Plan (IEP)  

Any student that meets the criteria for a BC 
Ministry of Education Special Education 
designation must have an IEP.  
 
In addition to the Basic Allocation funding, school 
districts receive Unique Student Funding for 
children and youth who have designated special 
needs.  The designated funding amounts change 
over time, and for the current school year are 
available on the BC Ministry of Education website. 
 
Student Support Plan (SSP)  

Formerly known/referred to as a non-categorical IEP and/or a Student Learning Plan, the Student Support Plan 

(SSP) documents support for students without a designation to facilitate access to the core and curricular 
competencies and universal and essential supports.    
 
Any student in need of an individualized program must have a Student Support Plan (SSP) and it must be 
completed prior to submitting the paperwork for a referral for a psycho-educational assessment or, for a 
designation.  
 
To complete a SSP, enroll the student using the steps in the flow chart or in the IEP instruction booklet.  
Complete the fields for an IEP, with a focus on universal and essential supports.  When the IEP is run in 
MyEdBC, it will save and print as a Student Support Plan.  Should the student receive a designation, the SSP 
will become an IEP in MyEdBC.  

 
 

https://www2.gov.bc.ca/gov/content/education-training/k-12/administration/legislation-policy/public-schools/k-12-funding-special-needs
https://www2.gov.bc.ca/gov/content/education-training/k-12/administration/legislation-policy/public-schools/k-12-funding-special-needs
https://www.surreyschools.ca/Departments/ESIS/schoolresources/principals/Documents/IEP/IEP_in_MyEdBC_V02-1_20191028.pdf
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SECTION 3:  COMPONENTS OF AN IEP 

From BC Ministry of Education Policy Manual (2016): 

 A school board must ensure that the IEP is reviewed at least once each school year, and where necessary, is 
revised or cancelled.  

 A school board must offer the parent of the student, and where appropriate, the student the opportunity to 
be consulted about the preparation of the IEP. 

 
An Individual Education Plan (IEP) is a documented plan developed for a student with a Ministry of Education 
designation that describes individualized goals, supports, the services to be provided, and includes measures for 
tracking achievement.  
 
An IEP must have one or more of the following:  

 the goals or outcomes set for that student for that school year where they are different from the learning 
outcomes set out in an applicable educational program guide; or  

 a list of the support services required to achieve goals established for the student; or  

 a list of the adaptations to educational materials, instructional strategies or assessment methods. 
 

An IEP should also include the following: 

 the present levels of educational performance of the student;  

 the setting where the educational program is to be provided;  

 the names of all personnel who will be providing the educational program and the support services for the 
student during the school year;  

 the period of time and process for review of the IEP;  

 evidence of evaluation or review, which could include revisions made to the plan and the tracking of 
achievement in relation to goals; and  

 plans for the next transition point in the student's education (including transitions beyond school 
completion).  

 
The following section provides an outline of how the Ministry of Education requirements for an IEP are 
embedded into the sections in a CB-IEP. 

 
 Student Details 

Most of the “Student Details” section (below) is auto-populated from the student’s information in MyEdBC 
when the IEP is created.  Filling in the parent(s)/guardian(s) consult date and checkbox are completed as 

explained in the IEP in MyEdBC 
technical manual.  This provides 
evidence for the ministry 
requirement to review the IEP at 
least once per school year and that 
parent(s)/guardian(s) where 
provided an opportunity to be 
consulted on the development and 
implementation of the IEP. 
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 The Student Support Team section (below) lists all of the people that are involved in supporting the student, 
and typically includes: 
 
 Parent(s)/Guardian(s) 

 Classroom Teacher(s) 

 School administrator(s) 

 Counsellor(s) 

 Child and Youth Care Worker(s) 
(CYCW) 

 Education Assistant(s) (EA) 

 ABA-Support Worker(s) (ABA SW) 

 Case Manager / Inclusive Education Teacher (e.g., Integration Support, BASES, Learner Support Team, 
Secondary Gifted Facilitator, Multi-Age Cluster Class [MACC] Teacher, Counsellor) 

 Other Specialist staff (e.g., Challenge Teacher and Gifted Helping Teacher, Gifted Helping Teacher: 
Primary Support, Teacher of the Blind or Visually Impaired, Teacher of the Deaf or Hard of Hearing, 
Teacher of the Deafblind, District Behaviour Specialist, Augmentative and Assistive Communication 
Speech-Language Pathologist, Special Education Helping Teacher, Learner Support Team Helping 
Teacher, Occupational Therapist/Physiotherapist) 

 Community Partners (e.g., Behaviour Consultants, Social Workers, Community Living BC facilitators, 
STADD Navigators) 

 
 Student Profile and My Learning Profile 

The Student Profile and My Learning Profile (below) are completed by gathering information and data in the 
Identifying/Assessing Phase of IEP development (see section 4 for further information, resources and 
examples of how to collect this information). 

 
 
The following sections meet the Ministry of Education requirement for describing the overall present levels of 
educational performance of the student.  These sections also provide all supporting personnel with information 
to help in building rapport with the student, utilizing student’s strengths to access curriculum and how to best 
meet their social, emotional, and learning preferences and needs.  These sections also bring to light areas for 
growth that will inform IEP goal development. 

 
 Student Profile 
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 My Learning Profile 

 Supports and Plans 

This section (below) lists the universal and essential supports that best allow the student access to 
educational materials, instructional strategies or assessment methods (see Appendix A for further 
information, resource and guidance on determining Universal and Essential support for a student).  This 
section meets ministry of education requirements for information regarding the adaptations to educational 
materials, instructional strategies, or assessment methods. 

 
Supplementary Plans are written in separate documents and may include:  Positive Behaviour Support 
(PBS) plans, transition plans, Employee Safety Plans (ESP), gradual entry plans, plans of supervision, and 
Nursing Support Services (NSS) Care Plans.  These plan locations should be described in the additional 
comments section of the IEP. 

 
Transition plan 
details should 
also be included 
in the Supports 
and Plans 
section, to fulfill 
the Ministry of 
Education requirements for future transition point planning (including transitions beyond school 
completion). 
 

 Goals 

In the CB-IEP, goals and related objectives are framed around the Core Competencies or Curricular 
Competencies of the BC Curriculum.  The goal is an “I can” statement pulled directly from the BC 
Curriculum and the objective(s) are written as achievable ways in which the student will work towards growth 
in the respective competencies.  
 
Further in-depth guidance in writing goals, objective and strategies is provided in Section 5. 

 
 Objectives 

This section is what we assess and report on.  Objectives may be thought of as short-term goals (within a 
school year) that are building growth/capacity towards achieving the Core Competency statement (a 
continuing long-term goal). 

Present levels of functioning and methods of tracking/assessing progress directly related to the objectives, 
are embedded in the objectives section of the CB-IEP.  

https://curriculum.gov.bc.ca/curriculum/overview
https://curriculum.gov.bc.ca/curriculum/overview
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 Strategies 

This section is where you describe the activities, supports and staff that are supporting the student in 
working towards achieving the objective. 

 
 Core Competency Goals and Curricular Competency Goals 

These sections (below) address the ministry requirements for an IEP needing to have one or more of the 
following:  

 the goals or outcomes set for that student for that school year where they are different from the learning 
outcomes set out in an applicable educational program guide; or  

 a list of the support services required to achieve goals established for the student; or  

 a list of the adaptations to educational materials, instructional strategies or assessment methods. 
 
Core Competency Goals: 

A minimum of 2 goals related to Core Competencies is required for most designations, with Learning 
Disabilities being the exception, students with learning disabilities may only require access to universal and 
essential supports.  These goals should directly relate to the needs of the student’s designation and related 
needs.  See the Resources section (core competency list by designation) for guidance on which core 
competencies can relate to each specific designation.  
 
Curricular Competency Goals: 

Program areas (subjects) in which a student is following and meeting the course or subject curriculum 
outcomes do not need to be included in the IEP.  As such, many students with IEPs or SSPs will not need 
curricular goals as they are working towards and meeting subject area and grade level curriculum. 
 
There are two forms of Curricular Competency goals that may be included on an IEP, as appropriate: 
 
1) Supplemental Goals – these goals are in addition to lesson/instruction (not instead of) a program area’s 

(subject’s) curriculum.  Supplemental Goals may be remedial in nature, goals specific to literacy/ 
numeracy (e.g., a reading fluency goal in addition to meeting the competencies of the Language Arts 
curriculum), goals specific to an individual/intensive support (e.g., OT/PT/SLP/DHH), or goals of 
enrichment in areas where the student is already exceeding the grade level expectations,etc. 

 
2) Replacement Goals – These goals are only for students that have a diagnosed Intellectual Disability (C or 

K designation) and are used only when deemed necessary to create access points for the inclusion of 
these students in subject area curriculum.  Replacement Goals enable the student to achieve cognitively 
appropriate and achievable earning outcomes.  Prior to incorporating Replacement Goals, it is important 
to assume competence first and foremost.  Adopt Replacement Goals only when there is evidence (e.g., 
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cognitive assessment results as well as intensive instructional strategies and the use of universal or 
essential supports) that suggests that the student is not capable of achieving grade level curriculum in a 
program area.  The decision to incorporate Replacement Goals should be made by the educational team, 

including the case manager and classroom 
teacher(s), parents, as well as the student—as 
appropriate. 
 
Replacement Goals may continue to be used for 
access points to curriculum and inclusion in any 
classes the student wished to take (see School 
Completion Certificate (Evergreen) Handbook in 
the Guide to Inclusive Education for Surrey 
Schools:  Embracing Diversity, Equity and 
Inclusion for further info on grade 10-12 classes)  
 
The use of Replacement Goals for students with 
intellectual disabilities in K-9 enables us to 
provide access points for inclusion in class with 
age-equivalent peers and supporting growth by 
meeting the student where they are at and 

building skills that will enable them to work towards a Dogwood Diploma.  If a student is capable of 
meeting grade level curriculum with universal/essential supports, they do not require Replacement Goals 
(i.e., assume competence first, then Response to Intervention). 
 
Some students with intellectual disabilities are capable of achieving a Dogwood Diploma or Adult 
Dogwood Diploma.  As above, at the end of Grade 9 the members of the student’s educational team 
(including the parents and student) will determine the path for grades 10, 11, and 12. 
 
For students with a Gifted designation who have been accelerated in a specific subject area, but have 
been placed with age-equivalent peers, replacement goals enable the student to continue their learning 
where they are at.  These goals should indicate the grade level at which the student is working.  If the 
student has been placed in a higher grade course, a replacement goal is not necessary. 
 

 Additional Comments: 

The Additional Comments section is for any other information that the student’s team deems necessary 
knowledge for supporting the individual.  While it is not necessary to put anything in this section, some Case 
Managers use this to document anything that doesn’t fit within other parts of the IEP or in MyEdBC. 

 

  

IMPORTANT NOTE 

Modified Programs vs Replacement Goals 

Students should not be considered for a Modified 
Program prior to the beginning of Grade 10, at 
which time they begin work on the Graduation 
Program.  A student should only be on a modified 
program if they have a diagnosed intellectual 
disability (e.g., Mild, Moderate).  A student on a 
Modified Program will attain a School Completion 
(Evergreen) Certificate.   
 
For additional information regarding Modified 
Programs, please refer to the School Completion 
Certificate (Evergreen Handbook). 

https://www.surreyschools.ca/departments/EDSC/About/Documents/STUDENT%20SUPPORT%20-%20HANDBOOKS,%20GUIDEBOOKS,%20MANUALS/School%20Completion%20Certificate%20Handbook.pdf
https://www.surreyschools.ca/departments/EDSC/Documents/SPECIAL%20EDUCATION%20GENERAL%20Information/Guide%20to%20Inclusive%20Education%20for%20Surrey%20Schools.pdf
https://www.surreyschools.ca/departments/EDSC/Documents/SPECIAL%20EDUCATION%20GENERAL%20Information/Guide%20to%20Inclusive%20Education%20for%20Surrey%20Schools.pdf
https://www.surreyschools.ca/departments/EDSC/Documents/SPECIAL%20EDUCATION%20GENERAL%20Information/Guide%20to%20Inclusive%20Education%20for%20Surrey%20Schools.pdf
https://www.surreyschools.ca/departments/EDSC/About/Documents/STUDENT%20SUPPORT%20-%20HANDBOOKS,%20GUIDEBOOKS,%20MANUALS/School%20Completion%20Certificate%20Handbook.pdf
https://www.surreyschools.ca/departments/EDSC/About/Documents/STUDENT%20SUPPORT%20-%20HANDBOOKS,%20GUIDEBOOKS,%20MANUALS/School%20Completion%20Certificate%20Handbook.pdf
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SECTION 4:  PHASES OF IEP/SSP DEVELOPMENT 

From the BC Ministry of Education Policy Manual (2016): 
 
For the purposes of discussion, the planning process is divided into five phases:  

1. identification/assessment;  

2. planning/writing;  

3. program support/implementation;  

4. evaluation; and  

5. reporting.  
 

Together, the phases constitute a process that is continuous and flexible, rather than a series of five separate 
and discontinuous phases. 

 
1. Identification/Assessment 

At the outset of each school year, we gather and synthesize existing information from the student, parents, 
school file, school team and community partners, to identity student strengths and needs and create an 
appropriate support.  
 
There are many ways of gathering this information including: 

 conducting observations 

 reviewing anecdotal reports 

 reviewing historical data (file review, past report cards, last year’s IEP/SSP) 

 interviewing (student, parents, classroom teachers, EAs/ABA SWs, other school staff) 

 conducting informal or formal testing and data collection (reading/numeracy assessments, brilliant 
behaviours checklists, adaptive functioning assessments or rating scales, functional behaviour 
assessments, behaviour data tracking, evidence log)  

 Personal Decision Making (self-determination) 
 
The Ministry of Education Instructional Support Planning Process Tool is a comprehensive tool to ensure 
that all potential domains are addressed and prioritized during the Identification/Assessment phase. 
 
A number of other templates for gathering information from students, families and support personnel are 
also accessible on the Microsoft Teams CB-IEP group - Password to join: t2uf2yr  
 
At the end of this phase, the Student Profile and Learner Profile sections of the IEP/SSP should be well 
fleshed out and provide the basis for determining the most appropriate universal/essential supports and 
Goals that are created in the planning/writing phase.  

 
2. Planning/Writing 

 Universal and Essential Supports 

 Universal Supports are supports that may be provided to any student, are part of differentiating 
instruction/assessment in classroom, and support the inclusion of all learners.  In a student’s 
IEP/SSP, we highlight the most effective universal supports for a particular student, based on their 
strengths and needs (i.e. extra or flexible time; alternatives to writing such as the use of a scribe or 
computer; verbal assessment of knowledge etc.) 

 

https://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/inclusive/special_ed_policy_manual.pdf
https://www.surreyschools.ca/departments/EDSC/About/Pages/default.aspx?RootFolder=%2Fdepartments%2FEDSC%2FAbout%2FDocuments%2FSTUDENT%20SUPPORT%20%2D%20FORMS%2FMINISTRY%20INSTRUCTIONAL%20SUPPORT%20PROCESS%20PLANNING%20TOOLS&FolderCTID=0x012000EEFA9D78E235014CADC9E84BD9963AE5&View=%7B07A0C7EE%2D5407%2D42D4%2DA566%2DF1A310FFF76D%7D
https://teams.microsoft.com/l/team/19%3a86a358b5f4e348a0ade872b76c10b1db%40thread.skype/conversations?groupId=3d623691-471d-48aa-971e-c084ce2c3153&tenantId=08b4e9cf-8113-420d-ba07-52f7d4df8acd
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 Essential Supports are typically identified through hearing, vision, medical, or psycho‐educational 

assessments and are necessary in order for the student to access the curriculum (i.e. access to 
assistive technologies, braille, personal FM transmitter, low vision tools, alternative personal 
workspaces, visual schedules, TouchChat or other AAC devices, etc.). 

 
We frame our universal and essential support based on the 3 domains of Universal Design for Learning 
(UDL). 

1) Multiple means of Engagement 

2) Multiple means of Representation  

3) Multiple means of Expression and Action 
 

The Universal and Essential Supports document is an excellent resource for brainstorming and 
identifying the best supports for particular individuals.  

 
 Writing Core and Curricular Competency Goals/Objectives 

The vision of the CB-IEP is that goals and related objectives are written in positive “I can…” language 
and set achievable objectives that can be tracked/measured for growth in the related competency. 
 
Present levels of functioning and methods of tracking/measuring achievement/growth are embedded in 
the objectives section to meet the Ministry of Education requirement for effective practice in 
writing/assessing goals. 
 
The following format is suggested, to ensure the requirement for positive language is met: 

 I can ____insert measurable objective______ (or “Johnny can” if not student’s own voice).   

 Currently, ____present level of functioning directly related to objective.   

 Measure by _insert methods of measuring growth for evaluation. 

 
 Determining Strategies 

The strategies section describes the activities, resources, and personnel that are going to support the 
student in working towards the related objective.  More on developing and utilizing strategies in the 
Implementing section. 
 

 For Developing a Core Competency Goal 

Step 1: Look at the Designation/Core Competency sheet (see appendices) and match with areas 
identified in the instructional support planning process tools, choose a competency that 
aligns with designation and need (use one competency for 1-3 objectives)  

Step 2: Develop student specific objective(s) based on present level of functioning to meet that 
goal.  

Step 3: Determine the assessment method for the IEP objective - embed into the objective portion 
of the IEP box using the proficiency scale and/or the measurement outlined in the 
objective. 

 
 
 
 
 
 
 
 

https://touchchatapp.com/
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Example 1 - Student in Kindergarten, designated as having Autism Spectrum Disorder: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 

Example 2 - Student in Grade 10, designated as Physical Impairment/Chronic Health Condition 
(diagnosis of Fetal Alcohol Spectrum Disorder) and Mild Intellectual Disability: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

CORE GOALS 

Social Responsibility I can recognize that friendship requires 
compromise and collaboration 

Objective Strategy 

 I can take turns when peers want the same 
role/equipment in playing together. 

 Currently, I get disinterested and disengaged in 
playing together with peers if I don’t get the 
role/toys I want. 
 
This objective will be measured and evaluated 
by monitoring evidence of growth through 
records of school data/observations during play, 
conversations between parents and school staff, 
and parents and school staff with student. 

Classroom teacher, EA and IST will: 

 Provide social coaching and praise for 
engagement with peers (when not 
doing preferred task in play). 

 Support with peer coaching 
mediators. 

 Utilize social stories around 
sharing/turn-taking being a positive 
way to connect with, support and 
build relationships with peers. 

CORE GOALS 

Personal Awareness and Responsibility I can use strategies that help me manage my 
feelings and emotions 

Objective Strategy 

 I can leave a situation calmly when 
peers’ actions are making me angry 
(go to BASES room and use my 
calming strategies). 

 Currently, I get upset, yell at peers, 
and even sometimes throw items at 
them. 

 Progress will be measures and 
evaluated for evidence of growth 
through my weekly journal entries, 
observations from my teachers/EAs 
and conversations with my school-
based case manager. 

 

Classroom teachers, EA and BASES teachers will: 

 Direct teach script for leaving situations - “I’m 
sorry guys, I’m feeling frustrated/angry and I’ve 
got to take a walk.” 

 Direct teach calming strategies of deep breathing 
and journaling feeling. 

 Direct teach going to the calm spot in the BASES 
room. 

 Provide daily reminders of strategies with visual 
supports. 

 Provide praise/positive reinforcement when 
observing successful use of strategies. 



 

IEP/SSP Writing - A Guidebook for Surrey Schools Page 14 of 41 

Example 3 - Student in Grade 7, designated as Gifted: 

 CORE COMPETENCY GOALS 

Creative Thinking I deliberately learn a lot about something (e.g., by doing research, 
talking to others, practicing) so that I am able to generate new 

ideas. 

Objective Strategy 

 To demonstrate the 
ability to pursue areas of 
interest through in-depth 
investigation as 
monitored and observed 
by the classroom teacher. 

 Will discuss with classroom teacher about possible times for 
more in depth research. 

 Student will advocate for choice in how extended learning is 
demonstrated.  

 Teacher will encourage student to offer input into an 
assignment's design, expectations, and evaluation.  

 Allow student to choose from a variety of methods in expressing 
ideas to enhance learning (i.e., multimedia presentation, web 
page, dramatic presentation).  

 Student and teacher will develop an inquiry-based project that 
encourages the student’s curiosity about a topic of passion.  
Throughout the inquiry the student will demonstrate higher-level 
thinking skills such as synthesizing, evaluating, and analyzing 
information. 

 Teacher will provide class time for student to delve into an 
independent research project about a topic he/she is passionate 
about. 

 Work in social studies will be compacted to allow student time to 
conduct research and complete project. 

 Provide opportunities for student to teach others. 

 Incorporate visual aids, concrete examples, hands-on materials, 
graphic organizers, and/or computer technology to support 
student with the assimilation and exploration of ideas. 

 
 

 Developing a Curricular Goal 

Step 1: Curricular competency at grade level and subject specific (use one competency for 1-3 
objectives) select curricular competency from applicable section of BC’s New Curriculum. 

Step 2: Align the objective from the present level of functioning from whatever grade/level makes 
sense to the student’s development (i.e., student is registered in grade 6, however, is 
reading at a grade 2 level).  

Step 3: Determine the assessment method for the IEP objective (i.e., embed into the objective 
portion of the IEP box using the proficiency scale and/or the measurement outlined in the 
objective). 

 
Big Ideas:  The Curricular Competencies goals area has a section to list the Big Ideas related to the 
various curricular competencies.  Due to the formatting of the MyEd program, when the IEP is 
printed or viewed, the Big Ideas appear in all curricular goals, which many find confusing.  

Therefore, at this time we are advising that staff do not to include the Big Ideas in the document to 
avoid confusion when the IEP is printed or viewed.  Goals are based on Curricular Competencies of 
the various subject areas, so it is not integral to include the Big Ideas from the various subject areas 
as well.  It is assumed that students are gaining insight into the big ideas by engaging in learning 
based around the Curricular Competencies.  

 

https://curriculum.gov.bc.ca/
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Example 1 - Curricular Goals (Supplemental):  Student in Grade 6, designated as Learning 
Disability.  The student benefits from direct instruction in small groups with modelling 
and scaffolds in learning activities.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

    

CURRICULAR GOALS 

English Language Arts Supplemental Teacher Responsible:  First Last 

Learning Standards 

Apply appropriate strategies to comprehend written, oral, and visual texts. 

Objective Strategy 

 Student can read independently at 
the mid-Grade 5 level (PM 
Benchmark Level 30). 

 Currently, student can read 
independently at the mid-Grade 3 
level (PM Benchmark Level 24).  
 

Measure using PM Benchmark 

Assessment. 

 Use word, context and grammatical cues to identify 
(decode) words. 

 Use phonological awareness strategies. 

 Rereading of texts to increase fluency. 

 Direct instruction and modelling in LST group. 

 Classroom teacher will implement Adrienne Gear 
reading strategies (connect, questioning, visualize, 
infer and writing). 

CURRICULAR GOALS 

English Language Arts Supplemental Teacher Responsible:  First Last 

Learning Standards 

Use an increasing repertoire of conventions of Canadian spelling grammar and punctuation. 

Objective Strategy 

 Student can write a paragraph using 
a variety of sentence types with 
correct capitalization, punctuation, 
and conventional spelling. 

 Currently student can write correctly 
structured and punctuated 
sentences with support from the 
teacher. 

Measure by assessing writing samples 

using a proficiency scale. 

 Direct instruction in small LST group on 
organizing ideas, proofreading and editing skills.  

 Provide graphic organizers to organize ideas and 
sentences. 

 Allow for use of laptop computer with spelling and 
grammar checking tools for writing assignments. 

 Provide revising and editing checklists and guide 
use until able to use independently. 

 Guided writing and editing sessions. 
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Example 2 - Curricular Goal (Replacement):  Student in Grade 9 Science Class, designated as having 

Mild Intellectual Disability, and has difficulty focusing on the task at hand. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

CURRICULAR GOALS 

Mathematics Supplemental Teacher Responsible: First Last 

Learning Standards 

Use mathematical language and vocabulary to contribute to discussions. 

Objective Strategy 

 Student can complete multi-
step number operations such 
as addition and subtraction 
with regrouping, multiplying 
3 digit by 1 digit numbers 
and dividing with remainders.  

 Currently, student can 
complete number operations 
involving one step without 
regrouping. 

 
Measure using daily 

assignments as a running 

record of progress. 

 Direct instruction to show steps involved in multi-step 
number operations such as regrouping. 

 Provide scaffolds to support understanding in the form 
of examples and practice work with prompts to assist 
with steps in computations. 

 Provide organizational assistance by arranging practice 
work on a grid to align numbers. 

 Immediate feedback to assess understanding and 
mastery. 

 Fading use of scaffolds and organizational prompts as 
skills are mastered. 

 Guided practice using calculators, number lines and 
multiplication chart to assist with computations. 

CURRICULAR GOALS 

Science Replacement Teacher Responsible:  Science 9 

Learning Standards 

Make exploratory observations using their senses. 

Objective Strategy 

 I can verbally describe what I am observing (seeing, smelling, 
hearing, etc.) during lab experiments. 

 Currently, I struggle to keep focused during lab experiments 
and miss observations without being prompted. 

 Progress will be measured and tracked through my audio 
recordings of observations and records of observations from my 
teacher. Proficiency scale used to describe achievement. 
“Proficient” criteria set as 5 consecutive labs completed with 
unprompted audio recordings of my observations. 

 Use of audio recording 
device during labs. 

 Prompting support from 
teacher and classmates, 
fading as needed. 

 Check-ins with teacher 
regarding progress. 
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Example 3 - Curricular Goal:  Student in Grade 7, designated as Gifted: 

CURRICULAR GOALS 

Mathmatics Teacher Responsible:  First Last 

Big Idea: (leave this blank) 

Learning Standards 

Apply flexible and strategic approaches to solve problems 

Objective Strategy 

 To provide academic challenge and 
develop mathematical thinking as 
monitored by the classroom teacher. 

 Currently I already know much of 
what is being taught and I spend 
much of my class time waiting for 
other students to catch up. 

 Progress will be measured by 
teacher assessments throughout the 
course. 

 

 Teacher will evaluate student’s understanding of 
material at the beginning of each unit – pre-test.  
Student will work on extension problems and 
participate with class for concepts that still need to 
be learned. 

 Teacher will provide student with real-world 
application problems.  

 Student will receive differentiated work to replace 
unnecessary rote practice. 

 Student will show work only on most difficult 
questions. 

 When student has demonstrated knowledge of one 
way of solving, she will be encouraged to find other 
ways to solve multi-faceted problems. 

 

3-4. Implementing and Evaluating 

The assessment methodology for IEP goals/objectives should be established when the goals/objectives 
are developed.  The language of assessment should align with the BC Ministry of Education language 
and be individualized for that specific student.  Evidence of growth is gathered through assessments for 
two purposes: 

1) to inform instructional decisions, and 

2) to encourage students learning. 
 
The IEP is a working document and should have on-going formative assessment built into the strategies.  
Formative assessment should be performed regularly and clearly outline who is going to be collecting the 
data, as well as when and how.  The classroom teacher(s) and case manager are responsible for using 
the data (in collaboration with the team) to determine how to move the student toward achieving their 
goals.  This may be through informal methods such as: observations, feedback from the student’s 
teachers, a review of grades or data collection sheets, assessment rubrics specific to their objective, the 
student’s self-evaluations, feedback from a student’s parent’s, and through assessment procedures.  The 
Ministry of Education assessment rubric language may be used for assessing (both formatively and 
summatively) student progress made in relation to the IEP objectives.  

https://curriculum.gov.bc.ca/sites/curriculum.gov.bc.ca/files/pdf/assessment/a-framework-for-classroom-assessment.pdf
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IEP/SSP reviews are conducted periodically and students with IEPs follow the same reporting guidelines 
as all students in K-12.  Case managers:  
 
 work with the school team to complete any 

post-IEP development assessment results 
and note results on the IEP, 

 collaborate with both the EA/ABA-SW and 
teacher to review the IEP and provide 
feedback on the evaluation form, 

 communicate potential IEP updates with parents 
and members of the educational team, 

 place a record of updated IEP in the school file, 
and 

 collaborate with classroom teacher(s) to write 
report cards.

 
For additional responsibilities of the Case Manager, please refer to the Guide to Inclusive Education for 
Surrey Schools:  Embracing Diversity, Equity and Inclusion. 
 

 Evidence Gathering 

Use the IEP as a foundation to document how the student is performing in the classroom, especially for 
students whose educational programs are significantly adapted (i.e., and remember that formal Program 
modifications should not occur until grade 
10).  Evidence may be gathered in many ways 
and across many platforms or environments.  
 
 Triangulation is a process by which a 

teacher collects evidence about student 
learning; this evidence is collected from 
three different sources.  These sources 
are conversations, observations, and 
products; 

 Conversations might include examples 
like conferences, notes, journal, 
community talking circles, student 
feedback, and interviews; 

 Observations might include examples like 
observations, checklists, anecdotal 
observation, questioning,  learning 
presentations, listening, speaking, 
problem solving and group skills; and 

 Products might include examples like 
performance tasks, assignments, reader 
responses, photo journal, student 
leadership. 

https://www.surreyschools.ca/departments/EDSC/Documents/SPECIAL%20EDUCATION%20GENERAL%20Information/Guide%20to%20Inclusive%20Education%20for%20Surrey%20Schools.pdf
https://www.surreyschools.ca/departments/EDSC/Documents/SPECIAL%20EDUCATION%20GENERAL%20Information/Guide%20to%20Inclusive%20Education%20for%20Surrey%20Schools.pdf
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5. Reporting 

Student progress reports for students with special needs should be provided on the same schedule as used 
for all students in the school.  When necessary, additional informal reporting may include other procedures 
such as daily logs.  
 
Where a student with special needs is expected to achieve or surpass the learning outcomes, performance 
scales, letter grades, and regular reporting procedures will be used to indicate progress.  Where it is 
determined that a student with special needs is not capable of achieving the learning outcomes of provincial 
or Board/Authority Authorized curriculum, and substantial course or program modification is necessary, 
specific individual goals and objectives will be established for the student in his or her IEP.  Performance 
scales, letter grades, and structured written comments may be used to report the level of the student’s 
success in achieving these modified goals and objectives.  It may not be appropriate to provide letter grades 
to all students with special needs.  Considering the potential impact on the student, whether or not to use 
letter grades should be made in consultation with the SBT. 
 
 Communicating Student Learning.  In reference to Regulation #8700.1 Communicating Student 

Learning (CSL): 

a) Students with Special Needs (Grades K to 12) 

 Where students with special needs are expected to achieve or surpass the learning standards or 
learning outcomes of their learning program, regular reporting procedures will be used to indicate 
progress.  

 Where it is determined that a student with special needs is not capable of achieving the learning 
standards or learning outcomes of provincial or Board Authority Authorized curriculum, and 
substantial course or program modification (Replacement goal) is necessary, specific individual 
goals and objectives will be established for the student in his or her Individual Education Plan 
(IEP).  Reporting to parents will be in relation to these specific individual goals as they relate to 
each XSIEP or LD (locally developed non-credit) course in which the student may be enrolled.  It 
may not be appropriate to provide letter grades or performance (proficiency) indicators to all 
students.  

https://www.surreyschools.ca/departments/SECT/PoliciesRegulations/section_8000/Documents/8700.1%20Regulation.pdf
https://www.surreyschools.ca/departments/SECT/PoliciesRegulations/section_8000/Documents/8700.1%20Regulation.pdf
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b) Students on Replacement/Modified Curricula (Grades K to 12)  

 For students with special needs who are not working toward the learning standards or learning 
outcomes of the curriculum but rather toward individualized goals or objectives in an IEP, the 
most appropriate form of reporting for the student should be determined by the (SBT).  

 If letter grades or performance (proficiency) indicators are used, it should be stated in the body of 
the student progress report that the grade or indicator is given in relation to the individualized 
goals and objectives and not in relation to provincial or Board Authority Authorized curriculum 
standards and core competencies. 

 
For secondary schools this can be done in the comment section of a MyEd report card with a 
statement like “assessment/grade is reflective of student’s progress in replacement curricular IEP 
goals see attached IEP report” or the review/assessment can be described directly in the comment 
section. 

 To indicate Replacement Goal areas, refer to the IEP in MyEdBC Manual Version 2.1. 
Reminder:  A student may have a replacement goal in one area but not another. 

 
c) Options for Surrey Teachers and Case Managers 

Teachers and case managers may communicate student learning by inserting a comment under 
each learning objective in the student’s CBIEP (see Evaluating section above), FreshGrade, or 
accessing current district templates, HERE. 

https://www.surreyschools.ca/Departments/ESIS/schoolresources/principals/Documents/IEP/IEP_in_MyEdBC_V02-1_20191028.pdf
https://freshgrade.com/
https://www.surreyschools.ca/csl/Pages/resources.aspx
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SECTION 5: 

APPENDICES 
 
 

 Appendix A - Universal and Essential Supports 

 Appendix B - Core Competencies by Designation 

 Appendix C - Core Competencies - I Can Big Ideas 

 Appendix D - Core Competencies - Cheat Sheet 

 Appendix E - IEP Collaboration Process for Multiple Designations 
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UNIVERSAL AND ESSENTIAL SUPPORTS APPENDIX A 
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APPENDIX B 

CORE COMPETENCIES:  A Designation 

With the needs of your student in mind, consider the following highlighted domains (choose at least two):   

PERSONAL AWARENESS AND 
RESPONSIBILITY 

POSITIVE PERSONAL & CULTURAL 
IDENTITY 

SOCIAL RESPONSIBILITY 

Self Determination:  

 I can show a sense of accomplishment and 
joy 

 I can celebrate my efforts and 
accomplishments 

 I can advocate for myself and my ideas 

 I can imagine and work toward change in 
myself and the world 

 I take the initiative to inform myself about 
controversial issues 

Relationships and cultural contexts: 

 I can describe my family and community 

 I am able to identify the different groups that I 
belong to 

 I understand that my identity is made up of 
many interconnected aspects (such as life 
experiences, family history, heritage, peer 
group) 

 I understand that learning is continuous and 
my concept of self and identity will continue to 
evolve 

 

Contributing to community and caring for the environment: 

 With some support, I can be part of a group 

 I can participate in classroom and group activities to 
improve the classroom school, community, or natural 
world 

 I contribute to group activities that make my 
classroom, school, community, or natural world a 
better place 

 I can identify how my actions and the actions of 
others affect my community and the natural 
environment and can work to make positive change 

 I can analyze complex social or environmental issues 
from multiple perspectives.  I can take thoughtful 
actions to influence positive, sustainable change 

Self-Regulation: 

 I can sometimes recognize emotions 

 I can use strategies that help me manage my 
feelings and emotions 

 I can persevere with challenging tasks 

 I can implement, monitor, and adjust a plan 
and assess the results 

 I can take ownership of my goals, learning, 
and behaviour 

Personal values and choices: 

 I can tell what is important to me 

 I can explain what my values are and how 
they affect choices I make 

 I can tell how some important aspects of my 
life have influenced my values 

 I understand how my values shape my 
choices 

 

Solving problems in peaceful ways: 

 I can solve some problems myself and can identify 
when to ask for help 

 I can identify problems and compare potential 
problem-solving strategies 

 I can clarify problems, consider alternatives, and 
evaluate strategies 

 I can clarify problems or issues, generate multiple 
strategies, weigh consequences, compromise to meet 
the needs of others, and evaluate actions 

Well-being: 

 I can participate in activities that support my 
well-being, and tell/show how they help me 

 I can take some responsibility for my physical 
and emotional well-being 

 I can make choices that benefit my well-being 
and keep me safe in my community, including 
my online interactions 

 I can use strategies to find peace in stressful 
times 

 I can sustain a healthy and balanced lifestyle 

Personal strengths and abilities: 

 I can identify my individual characteristics 

 I can describe/express my attributes, 
characteristics, and skills 

 I can reflect on my strengths and identify  my 
potential as a leaders in my community 

 I understand I will continue to develop new 
abilities and strengths to help me meet new 
challenges 

 

Valuing diversity: 

 With some direction, I can demonstrate respectful and 
inclusive behaviour 

 I can explain when something is unfair 

 I can advocate for others 

 I take action to support diversity and defend human 
rights, and can identify how diversity is beneficial for 
my community, including online. 

 

  

 

 

 

 

 

 

 

 

 

Building relationships: 

 With some support, I can be part of a group 

 I am kind to others, can work or play co-operatively, 
and can build relationships with people of my 
choosing 

 I can identify when others need support and provide it 

 I am aware of how others may feel and take steps to 
help them feel included 

 I build and sustain positive relationships with diverse 
people, including people from different generations 
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COMMUNICATION CRITICAL THINKING CREATIVE THINKING 

Connect and engage with others (to share and 
develop ideas): 

 I ask and respond to simple, direct questions 

 I am an active listener; I support and 
encourage the person speaking 

 I recognize that there are different points-of-
view and I can disagree respectfully 

 

Analyze and Critique: 

 I can s how if I like something or not 

 I can identify criteria that I can use to analyze 
evidence 

 I can analyze evidence from different 
perspectives 

 I can reflect on and evaluate my thinking, 
products, and actions 

 I can analyze my own assumptions and beliefs 
and consider views that do not fit with them 

Novelty and value: 

 I get ideas when I play.  My ideas are fun for me and 
make me happy 

 I can get new ideas or build on other people’s ideas, 
to create new things within the constraints of a form, 
a problem, or materials 

 I generate new ideas as I pursue my interests 

 I get ideas that are new to my peers 

 I can develop a body of creative work over time in 
an area I’m interested in or passionate about 

Acquire, interpret, and present information 
(include inquiries) 

 I can understand and share information about 
a topic that is important to me 

 I present information clearly and in an 
organized way 

 I can present information and ideas to an 
audience I may  not know 

 

Question and Investigate: 

 I can explore materials and actions 

 I can ask open-ended questions and gather 
information 

 I can consider more than one way to proceed 
an investigation 

 I can evaluate the credibility of sources of 
information 

 I can tell the difference between facts and 
interpretations, opinions, and judgments 

 

Generating Ideas: 

 I get ideas when I use my senses to explore 

 I build on others’ ideas and add new ideas of my 
own, or combine other people’s ideas in new ways 
to create new things or solve straightforward 
problems 

 I deliberately learn a lot about something (e.g. by 
doing research, talking to others or practicing) so 
that I am able to generate new ideas or ideas just 
pop into my head 

 I have deliberate strategies for quieting my 
conscious mind (e.g. walking away for a while, doing 
something relaxing, being deliberately playful) so 
that I can be more creative 

 I have interests and passions that I pursue over time 

Collaborate to plan, carry out, and review 
constructions and activities 

 I can work with others to achieve a common 
goal; I do my share 

 I can take on roles and responsibilities in a 
group 

 I can summarize key ideas and identify the 
ways we agree (commonalities) 

 

Develop and Design: 

 I can experiment with different ways of doing 
things 

 I can develop criteria for evaluating design 
options 

 I can monitor my progress and adjust my 
actions to make sure I achieve what I want 

 I can make choices that will help me create my 
intended impact on an audience or situation 

 

Developing Ideas: 

 I make my ideas work or I change what I am doing 

 I can usually make my ideas work within the 
constraints of a given form, problem, and materials if 
I keep playing with them 

 I build the skills I need to make my ideas work, and 
usually succeed, even if it takes a few tries 

 I use my experiences with various steps and 
attempts to direct my future work 

 I can persevere over years if necessary to develop 
my ideas.  I expect ambiguity, failure, and setbacks, 
and use them to advance my thinking 

Explain/recount and reflect on experiences and 
accomplishments 

 I give, receive, and act on feedback 

 I can recount simple experiences and 
activities and tell something I learned 

 I can represent my learning, and tell how it 
connects to my experiences and efforts 
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CORE COMPETENCIES:  C Designation 

With the needs of your student in mind, consider the following highlighted domains (choose at least two): 

PERSONAL AWARENESS AND 
RESPONSIBILITY 

POSITIVE PERSONAL & 
CULTURAL IDENTITY 

SOCIAL RESPONSIBILITY 

Self Determination:  

 I can show a sense of accomplishment and joy 

 I can celebrate my efforts and accomplishments 

 I can advocate for myself and my ideas 

 I can imagine and work toward change in myself 
and the world 

 I take the initiative to inform myself about 
controversial issues 

Relationships and cultural contexts: 

 I can describe my family and community 

 I am able to identify the different groups that 
I belong to 

 I understand that my identity is made up of 
many interconnected aspects (such as life 
experiences, family history, heritage, peer 
group) 

 I understand that learning is continuous and 
my concept of self and identity will continue 
to evolve 

 

Contributing to community and caring for the 
environment: 

 With some support, I can be part of a group 

 I can participate in classroom and group activities 
to improve the classroom school, community, or 
natural world 

 I contribute to group activities that make my 
classroom, school, community, or natural world a 
better place 

 I can identify how my actions and the actions of 
others affect my community and the natural 
environment and can work to make positive 
change 

 I can analyze complex social or environmental 
issues from multiple perspectives.  I can take 
thoughtful actions to influence positive, sustainable 
change 

Self-Regulation: 

 I can sometimes recognize emotions 

 I can use strategies that help me manage my 
feelings and emotions 

 I can persevere with challenging tasks 

 I can implement, monitor, and adjust a plan and 
assess the results 

 I can take ownership of my goals, learning, and 
behaviour 

Personal values and choices: 

 I can tell what is important to me 

 I can explain what my values are and how 
they affect choices I make 

 I can tell how some important aspects of my 
life have influenced my values 

 I understand how my values shape my 
choices 

 

Solving problems in peaceful ways: 

 I can solve some problems myself and can identify 
when to ask for help 

 I can identify problems and compare potential 
problem-solving strategies 

 I can clarify problems, consider alternatives, and 
evaluate strategies 

 I can clarify problems or issues, generate multiple 
strategies, weigh consequences, compromise to 
meet the needs of others, and evaluate actions 

Well-being: 

 I can participate in activities that support my well-
being, and tell/show how they help me 

 I can take some responsibility for my physical and 
emotional well-being 

 I can make choices that benefit my well0being 
and keep me safe in my community, including my 
online interactions 

 I can use strategies to find peace in stressful 
times 

 I can sustain a healthy and balanced lifestyle 

Personal strengths and abilities: 

 I can identify my individual characteristics 

 I can describe/express my attributes, 
characteristics, and skills 

 I can reflect on my strengths and identify  my 
potential as a leaders in my community 

 I understand I will continue to develop new 
abilities and strengths to help me meet new 
challenges 

 

Valuing diversity: 

 With some direction, I can demonstrate respectful 
and inclusive behaviour 

 I can explain when something is unfair 

 I can advocate for others 

 I take action to support diversity and defend human 
rights, and can identify how diversity is beneficial 
for my community, including online. 

 

  Building relationships: 

 With some support, I can be part of a group 

 I am kind to others, can work or play co-
operatively, and can build relationships with people 
of my choosing 

 I can identify when others need support and 
provide it 

 I am aware of how others may feel and take steps 
to help them feel included 

 I build and sustain positive relationships with 
diverse people, including people from different 
generations 
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COMMUNICATION CRITICAL THINKING CREATIVE THINKING 

Connect and engage with others (to share and 
develop ideas): 

 I ask and respond to simple, direct questions 

 I am an active listener; I support and encourage 
the person speaking 

 I recognize that there are different points-of-view 
and I can disagree respectfully 

 

Analyze and Critique: 

 I can s how if I like something or not 

 I can identify criteria that I can use to analyze 
evidence 

 I can analyze evidence from different 
perspectives 

 I can reflect on and evaluate my thinking, 
products, and actions 

 I can analyze my own assumptions and beliefs 
and consider views that do not fit with them 

Novelty and value: 

 I get ideas when I play.  My ideas are fun for me 
and make me happy 

 I can get new ideas or build on other people’s 
ideas, to create new things within the constraints 
of a form, a problem, or materials 

 I generate new ideas as I pursue my interests 

 I get ideas that are new to my peers 

 I can develop a body of creative work over time 
in an area I’m interested in or passionate about 

Acquire, interpret, and present information (include 
inquiries) 

 I can understand and share information about a 
topic that is important to me 

 I present information clearly and in an organized 
way 

 I can present information and ideas to an 
audience I may  not know 

 

Question and Investigate: 

 I can explore materials and actions 

 I can ask open-ended questions and gather 
information 

 I can consider more than one way to proceed an 
investigation 

 I can evaluate the credibility of sources of 
information 

 I can tell the difference between facts and 
interpretations, opinions, and judgments 

 

Generating Ideas: 

 I get ideas when I use my senses to explore 

 I build on others’ ideas and add new ideas of my 
own, or combine other people’s ideas in new 
ways to create new things or solve 
straightforward problems 

 I deliberately learn a lot about something (e.g. 
by doing research, talking to others or 
practicing) so that I am able to generate new 
ideas or ideas just pop into my head 

 I have deliberate strategies for quieting my 
conscious mind (e.g. walking away for a while, 
doing something relaxing, being deliberately 
playful) so that I can be more creative 

 I have interests and passions that I pursue over 
time 

Collaborate to plan, carry out, and review 
constructions and activities 

 I can work with others to achieve a common 
goal; I do my share 

 I can take on roles and responsibilities in a 
group 

 I can summarize key ideas and identify the ways 
we agree (commonalities) 

 

Develop and Design: 

 I can experiment with different ways of doing 
things 

 I can develop criteria for evaluating design 
options 

 I can monitor my progress and adjust my actions 
to make sure I achieve what I want 

 I can make choices that will help me create my 
intended impact on an audience or situation 

 

Developing Ideas: 

 I make my ideas work or I change what I am 
doing 

 I can usually make my ideas work within the 
constraints of a given form, problem, and 
materials if I keep playing with them 

 I build the skills I need to make my ideas work, 
and usually succeed, even if it takes a few tries 

 I use my experiences with various steps and 
attempts to direct my future work 

 I can persevere over years if necessary to 
develop my ideas.  I expect ambiguity, failure, 
and setbacks, and use them to advance my 
thinking 

Explain/recount and reflect on experiences and 
accomplishments 

 I give, receive, and act on feedback 

 I can recount simple experiences and activities 
and tell something I learned 

 I can represent my learning, and tell how it 
connects to my experiences and efforts 
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CORE COMPETENCIES:  D Designation 

With the needs of your student in mind, consider the following highlighted domains (choose at least two): 

PERSONAL AWARENESS AND 
RESPONSIBILITY 

POSITIVE PERSONAL & CULTURAL 
IDENTITY 

SOCIAL RESPONSIBILITY 

Self Determination:  

 I can show a sense of accomplishment and joy 

 I can celebrate my efforts and accomplishments 

 I can advocate for myself and my ideas 

 I can imagine and work toward change in myself 
and the world 

 I take the initiative to inform myself about 
controversial issues 

Relationships and cultural contexts: 

 I can describe my family and community 

 I am able to identify the different groups that I 
belong to 

 I understand that my identity is made up of 
many interconnected aspects (such as life 
experiences, family history, heritage, peer 
group) 

 I understand that learning is continuous and 
my concept of self and identity will continue to 
evolve 

 

Contributing to community and caring for the 
environment: 

 With some support, I can be part of a group 

 I can participate in classroom and group activities 
to improve the classroom school, community, or 
natural world 

 I contribute to group activities that make my 
classroom, school, community, or natural world a 
better place 

 I can identify how my actions and the actions of 
others affect my community and the natural 
environment and can work to make positive 
change 

 I can analyze complex social or environmental 
issues from multiple perspectives.  I can take 
thoughtful actions to influence positive, sustainable 
change 

Self-Regulation: 

 I can sometimes recognize emotions 

 I can use strategies that help me manage my 
feelings and emotions 

 I can persevere with challenging tasks 

 I can implement, monitor, and adjust a plan and 
assess the results 

 I can take ownership of my goals, learning, and 
behaviour 

Personal values and choices: 

 I can tell what is important to me 

 I can explain what my values are and how 
they affect choices I make 

 I can tell how some important aspects of my 
life have influenced my values 

 I understand how my values shape my 
choices 

 

Solving problems in peaceful ways: 

 I can solve some problems myself and can identify 
when to ask for help 

 I can identify problems and compare potential 
problem-solving strategies 

 I can clarify problems, consider alternatives, and 
evaluate strategies 

 I can clarify problems or issues, generate multiple 
strategies, weigh consequences, compromise to 
meet the needs of others, and evaluate actions 

Well-being: 

 I can participate in activities that support my 
well-being, and tell/show how they help me 

 I can take some responsibility for my physical 
and emotional well-being 

 I can make choices that benefit my well-being 
and keep me safe in my community, including 
my online interactions 

 I can use strategies to find peace in stressful 
times 

 I can sustain a healthy and balanced lifestyle 

Personal strengths and abilities: 

 I can identify my individual characteristics 

 I can describe/express my attributes, 
characteristics, and skills 

 I can reflect on my strengths and identify  my 
potential as a leaders in my community 

 I understand I will continue to develop new 
abilities and strengths to help me meet new 
challenges 

 

Valuing diversity: 

 With some direction, I can demonstrate respectful 
and inclusive behaviour 

 I can explain when something is unfair 

 I can advocate for others 

 I take action to support diversity and defend human 
rights, and can identify how diversity is beneficial 
for my community, including online. 

 

  Building relationships: 

 With some support, I can be part of a group 

 I am kind to others, can work or play co-
operatively, and can build relationships with people 
of my choosing 

 I can identify when others need support and 
provide it 

 I am aware of how others may feel and take steps 
to help them feel included 

 I build and sustain positive relationships with 
diverse people, including people from different 
generations 
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COMMUNICATION CRITICAL THINKING CREATIVE THINKING 

Connect and engage with others (to share and 
develop ideas): 

 I ask and respond to simple, direct questions 

 I am an active listener; I support and 
encourage the person speaking 

 I recognize that there are different points-of-
view and I can disagree respectfully 

 

Analyze and Critique: 

 I can s how if I like something or not 

 I can identify criteria that I can use to analyze 
evidence 

 I can analyze evidence from different 
perspectives 

 I can reflect on and evaluate my thinking, 
products, and actions 

 I can analyze my own assumptions and beliefs 
and consider views that do not fit with them 

Novelty and value: 

 I get ideas when I play.  My ideas are fun for me 
and make me happy 

 I can get new ideas or build on other people’s 
ideas, to create new things within the constraints 
of a form, a problem, or materials 

 I generate new ideas as I pursue my interests 

 I get ideas that are new to my peers 

 I can develop a body of creative work over time in 
an area I’m interested in or passionate about 

Acquire, interpret, and present information (include 
inquiries) 

 I can understand and share information about a 
topic that is important to me 

 I present information clearly and in an 
organized way 

 I can present information and ideas to an 
audience I may  not know 

 

Question and Investigate: 

 I can explore materials and actions 

 I can ask open-ended questions and gather 
information 

 I can consider more than one way to proceed an 
investigation 

 I can evaluate the credibility of sources of 
information 

 I can tell the difference between facts and 
interpretations, opinions, and judgments 

 

Generating Ideas: 

 I get ideas when I use my senses to explore 

 I build on others’ ideas and add new ideas of my 
own, or combine other people’s ideas in new 
ways to create new things or solve straightforward 
problems 

 I deliberately learn a lot about something (e.g. by 
doing research, talking to others or practicing) so 
that I am able to generate new ideas or ideas just 
pop into my head 

 I have deliberate strategies for quieting my 
conscious mind (e.g. walking away for a while, 
doing something relaxing, being deliberately 
playful) so that I can be more creative 

 I have interests and passions that I pursue over 
time 

Collaborate to plan, carry out, and review 
constructions and activities 

 I can work with others to achieve a common 
goal; I do my share 

 I can take on roles and responsibilities in a 
group 

 I can summarize key ideas and identify the 
ways we agree (commonalities) 

 

Develop and Design: 

 I can experiment with different ways of doing 
things 

 I can develop criteria for evaluating design 
options 

 I can monitor my progress and adjust my actions 
to make sure I achieve what I want 

 I can make choices that will help me create my 
intended impact on an audience or situation 

 

Developing Ideas: 

 I make my ideas work or I change what I am 
doing 

 I can usually make my ideas work within the 
constraints of a given form, problem, and 
materials if I keep playing with them 

 I build the skills I need to make my ideas work, 
and usually succeed, even if it takes a few tries 

 I use my experiences with various steps and 
attempts to direct my future work 

 I can persevere over years if necessary to 
develop my ideas.  I expect ambiguity, failure, 
and setbacks, and use them to advance my 
thinking 

Explain/recount and reflect on experiences and 
accomplishments 

 I give, receive, and act on feedback 

 I can recount simple experiences and activities 
and tell something I learned 

 I can represent my learning, and tell how it 
connects to my experiences and efforts 
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CORE COMPETENCIES:  G Designation 

With the needs of your student in mind, consider the following highlighted domains (choose at least two): 

PERSONAL AWARENESS AND 
RESPONSIBILITY 

POSITIVE PERSONAL & CULTURAL 
IDENTITY 

SOCIAL RESPONSIBILITY 

Self Determination:  

 I can show a sense of accomplishment and joy 

 I can celebrate my efforts and accomplishments 

 I can advocate for myself and my ideas 

 I can imagine and work toward change in myself 
and the world 

 I take the initiative to inform myself about 
controversial issues 

Relationships and cultural contexts: 

 I can describe my family and community 

 I am able to identify the different groups that I 
belong to 

 I understand that my identity is made up of 
many interconnected aspects (such as life 
experiences, family history, heritage, peer 
group) 

 I understand that learning is continuous and 
my concept of self and identity will continue to 
evolve 

 

Contributing to community and caring for the 
environment: 

 With some support, I can be part of a group 

 I can participate in classroom and group activities 
to improve the classroom school, community, or 
natural world 

 I contribute to group activities that make my 
classroom, school, community, or natural world a 
better place 

 I can identify how my actions and the actions of 
others affect my community and the natural 
environment and can work to make positive 
change 

 I can analyze complex social or environmental 
issues from multiple perspectives.  I can take 
thoughtful actions to influence positive, sustainable 
change 

Self-Regulation: 

 I can sometimes recognize emotions 

 I can use strategies that help me manage my 
feelings and emotions 

 I can persevere with challenging tasks 

 I can implement, monitor, and adjust a plan and 
assess the results 

 I can take ownership of my goals, learning, and 
behaviour 

Personal values and choices: 

 I can tell what is important to me 

 I can explain what my values are and how 
they affect choices I make 

 I can tell how some important aspects of my 
life have influenced my values 

 I understand how my values shape my 
choices 

 

Solving problems in peaceful ways: 

 I can solve some problems myself and can identify 
when to ask for help 

 I can identify problems and compare potential 
problem-solving strategies 

 I can clarify problems, consider alternatives, and 
evaluate strategies 

 I can clarify problems or issues, generate multiple 
strategies, weigh consequences, compromise to 
meet the needs of others, and evaluate actions 

Well-being: 

 I can participate in activities that support my 
well-being, and tell/show how they help me 

 I can take some responsibility for my physical 
and emotional well-being 

 I can make choices that benefit my well0being 
and keep me safe in my community, including 
my online interactions 

 I can use strategies to find peace in stressful 
times 

 I can sustain a healthy and balanced lifestyle 

Personal strengths and abilities: 

 I can identify my individual characteristics 

 I can describe/express my attributes, 
characteristics, and skills 

 I can reflect on my strengths and identify  my 
potential as a leaders in my community 

 I understand I will continue to develop new 
abilities and strengths to help me meet new 
challenges 

 

Valuing diversity: 

 With some direction, I can demonstrate respectful 
and inclusive behaviour 

 I can explain when something is unfair 

 I can advocate for others 

 I take action to support diversity and defend human 
rights, and can identify how diversity is beneficial 
for my community, including online. 

 

  Building relationships: 

 With some support, I can be part of a group 

 I am kind to others, can work or play co-
operatively, and can build relationships with people 
of my choosing 

 I can identify when others need support and 
provide it 

 I am aware of how others may feel and take steps 
to help them feel included 

 I build and sustain positive relationships with 
diverse people, including people from different 
generations 
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COMMUNICATION CRITICAL THINKING CREATIVE THINKING 

Connect and engage with others (to share and 
develop ideas): 

 I ask and respond to simple, direct questions 

 I am an active listener; I support and encourage 
the person speaking 

 I recognize that there are different points-of-view 
and I can disagree respectfully 

 

Analyze and Critique: 

 I can s how if I like something or not 

 I can identify criteria that I can use to analyze 
evidence 

 I can analyze evidence from different 
perspectives 

 I can reflect on and evaluate my thinking, 
products, and actions 

 I can analyze my own assumptions and beliefs 
and consider views that do not fit with them 

Novelty and value: 

 I get ideas when I play.  My ideas are fun for me 
and make me happy 

 I can get new ideas or build on other people’s 
ideas, to create new things within the constraints 
of a form, a problem, or materials 

 I generate new ideas as I pursue my interests 

 I get ideas that are new to my peers 

 I can develop a body of creative work over time in 
an area I’m interested in or passionate about 

Acquire, interpret, and present information (include 
inquiries) 

 I can understand and share information about a 
topic that is important to me 

 I present information clearly and in an organized 
way 

 I can present information and ideas to an 
audience I may  not know 

 

Question and Investigate: 

 I can explore materials and actions 

 I can ask open-ended questions and gather 
information 

 I can consider more than one way to proceed 
an investigation 

 I can evaluate the credibility of sources of 
information 

 I can tell the difference between facts and 
interpretations, opinions, and judgments 

 

Generating Ideas: 

 I get ideas when I use my senses to explore 

 I build on others’ ideas and add new ideas of my 
own, or combine other people’s ideas in new 
ways to create new things or solve straightforward 
problems 

 I deliberately learn a lot about something (e.g. by 
doing research, talking to others or practicing) so 
that I am able to generate new ideas or ideas just 
pop into my head 

 I have deliberate strategies for quieting my 
conscious mind (e.g. walking away for a while, 
doing something relaxing, being deliberately 
playful) so that I can be more creative 

 I have interests and passions that I pursue over 
time 

Collaborate to plan, carry out, and review 
constructions and activities 

 I can work with others to achieve a common 
goal; I do my share 

 I can take on roles and responsibilities in a 
group 

 I can summarize key ideas and identify the ways 
we agree (commonalities) 

 

Develop and Design: 

 I can experiment with different ways of doing 
things 

 I can develop criteria for evaluating design 
options 

 I can monitor my progress and adjust my 
actions to make sure I achieve what I want 

 I can make choices that will help me create my 
intended impact on an audience or situation 

 

Developing Ideas: 

 I make my ideas work or I change what I am 
doing 

 I can usually make my ideas work within the 
constraints of a given form, problem, and 
materials if I keep playing with them 

 I build the skills I need to make my ideas work, 
and usually succeed, even if it takes a few tries 

 I use my experiences with various steps and 
attempts to direct my future work 

 I can persevere over years if necessary to 
develop my ideas.  I expect ambiguity, failure, 
and setbacks, and use them to advance my 
thinking 

Explain/recount and reflect on experiences and 
accomplishments 

 I give, receive, and act on feedback 

 I can recount simple experiences and activities 
and tell something I learned 

 I can represent my learning, and tell how it 
connects to my experiences and efforts 
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CORE COMPETENCIES:  H Designation 

With the needs of your student in mind, consider the following highlighted domains (choose at least two): 

PERSONAL AWARENESS AND 
RESPONSIBILITY 

POSITIVE PERSONAL & CULTURAL 
IDENTITY 

SOCIAL RESPONSIBILITY 

Self Determination:  

 I can show a sense of accomplishment and joy 

 I can celebrate my efforts and accomplishments 

 I can advocate for myself and my ideas 

 I can imagine and work toward change in myself 
and the world 

 I take the initiative to inform myself about 
controversial issues 

Relationships and cultural contexts: 

 I can describe my family and community 

 I am able to identify the different groups that I 
belong to 

 I understand that my identity is made up of 
many interconnected aspects (such as life 
experiences, family history, heritage, peer 
group) 

 I understand that learning is continuous and 
my concept of self and identity will continue to 
evolve 

 

Contributing to community and caring for the 
environment: 

 With some support, I can be part of a group 

 I can participate in classroom and group activities 
to improve the classroom school, community, or 
natural world 

 I contribute to group activities that make my 
classroom, school, community, or natural world a 
better place 

 I can identify how my actions and the actions of 
others affect my community and the natural 
environment and can work to make positive 
change 

 I can analyze complex social or environmental 
issues from multiple perspectives.  I can take 
thoughtful actions to influence positive, sustainable 
change 

Self-Regulation: 

 I can sometimes recognize emotions 

 I can use strategies that help me manage my 
feelings and emotions 

 I can persevere with challenging tasks 

 I can implement, monitor, and adjust a plan and 
assess the results 

 I can take ownership of my goals, learning, and 
behaviour 

Personal values and choices: 

 I can tell what is important to me 

 I can explain what my values are and how 
they affect choices I make 

 I can tell how some important aspects of my 
life have influenced my values 

 I understand how my values shape my 
choices 

 

Solving problems in peaceful ways: 

 I can solve some problems myself and can identify 
when to ask for help 

 I can identify problems and compare potential 
problem-solving strategies 

 I can clarify problems, consider alternatives, and 
evaluate strategies 

 I can clarify problems or issues, generate multiple 
strategies, weigh consequences, compromise to 
meet the needs of others, and evaluate actions 

Well-being: 

 I can participate in activities that support my 
well-being, and tell/show how they help me 

 I can take some responsibility for my physical 
and emotional well-being 

 I can make choices that benefit my well0being 
and keep me safe in my community, including 
my online interactions 

 I can use strategies to find peace in stressful 
times 

 I can sustain a healthy and balanced lifestyle 

Personal strengths and abilities: 

 I can identify my individual characteristics 

 I can describe/express my attributes, 
characteristics, and skills 

 I can reflect on my strengths and identify  my 
potential as a leaders in my community 

 I understand I will continue to develop new 
abilities and strengths to help me meet new 
challenges 

 

Valuing diversity: 

 With some direction, I can demonstrate respectful 
and inclusive behaviour 

 I can explain when something is unfair 

 I can advocate for others 

 I take action to support diversity and defend human 
rights, and can identify how diversity is beneficial 
for my community, including online. 

 

  Building relationships: 

 With some support, I can be part of a group 

 I am kind to others, can work or play co-
operatively, and can build relationships with people 
of my choosing 

 I can identify when others need support and 
provide it 

 I am aware of how others may feel and take steps 
to help them feel included 

 I build and sustain positive relationships with 
diverse people, including people from different 
generations 
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COMMUNICATION CRITICAL THINKING CREATIVE THINKING 

Connect and engage with others (to share and 
develop ideas): 

 I ask and respond to simple, direct questions 

 I am an active listener; I support and encourage 
the person speaking 

 I recognize that there are different points-of-view 
and I can disagree respectfully 

 

Analyze and Critique: 

 I can s how if I like something or not 

 I can identify criteria that I can use to analyze 
evidence 

 I can analyze evidence from different 
perspectives 

 I can reflect on and evaluate my thinking, 
products, and actions 

 I can analyze my own assumptions and beliefs 
and consider views that do not fit with them 

Novelty and value: 

 I get ideas when I play.  My ideas are fun for me 
and make me happy 

 I can get new ideas or build on other people’s 
ideas, to create new things within the constraints 
of a form, a problem, or materials 

 I generate new ideas as I pursue my interests 

 I get ideas that are new to my peers 

 I can develop a body of creative work over time 
in an area I’m interested in or passionate about 

Acquire, interpret, and present information (include 
inquiries) 

 I can understand and share information about a 
topic that is important to me 

 I present information clearly and in an organized 
way 

 I can present information and ideas to an 
audience I may  not know 

 

Question and Investigate: 

 I can explore materials and actions 

 I can ask open-ended questions and gather 
information 

 I can consider more than one way to proceed an 
investigation 

 I can evaluate the credibility of sources of 
information 

 I can tell the difference between facts and 
interpretations, opinions, and judgments 

 

Generating Ideas: 

 I get ideas when I use my senses to explore 

 I build on others’ ideas and add new ideas of my 
own, or combine other people’s ideas in new 
ways to create new things or solve 
straightforward problems 

 I deliberately learn a lot about something (e.g. 
by doing research, talking to others or 
practicing) so that I am able to generate new 
ideas or ideas just pop into my head 

 I have deliberate strategies for quieting my 
conscious mind (e.g. walking away for a while, 
doing something relaxing, being deliberately 
playful) so that I can be more creative 

 I have interests and passions that I pursue over 
time 

Collaborate to plan, carry out, and review 
constructions and activities 

 I can work with others to achieve a common 
goal; I do my share 

 I can take on roles and responsibilities in a 
group 

 I can summarize key ideas and identify the ways 
we agree (commonalities) 

 

Develop and Design: 

 I can experiment with different ways of doing 
things 

 I can develop criteria for evaluating design 
options 

 I can monitor my progress and adjust my actions 
to make sure I achieve what I want 

 I can make choices that will help me create my 
intended impact on an audience or situation 

 

Developing Ideas: 

 I make my ideas work or I change what I am 
doing 

 I can usually make my ideas work within the 
constraints of a given form, problem, and 
materials if I keep playing with them 

 I build the skills I need to make my ideas work, 
and usually succeed, even if it takes a few tries 

 I use my experiences with various steps and 
attempts to direct my future work 

 I can persevere over years if necessary to 
develop my ideas.  I expect ambiguity, failure, 
and setbacks, and use them to advance my 
thinking 

Explain/recount and reflect on experiences and 
accomplishments 

 I give, receive, and act on feedback 

 I can recount simple experiences and activities 
and tell something I learned 

 I can represent my learning, and tell how it 
connects to my experiences and efforts 
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CORE COMPETENCIES:  K Designation 

With the needs of your student in mind, consider the following highlighted domains (choose at least two): 

PERSONAL AWARENESS AND 
RESPONSIBILITY 

POSITIVE PERSONAL & CULTURAL 
IDENTITY 

SOCIAL RESPONSIBILITY 

Self Determination:  

 I can show a sense of accomplishment and joy 

 I can celebrate my efforts and accomplishments 

 I can advocate for myself and my ideas 

 I can imagine and work toward change in myself 
and the world 

 I take the initiative to inform myself about 
controversial issues 

Relationships and cultural contexts: 

 I can describe my family and community 

 I am able to identify the different groups that I 
belong to 

 I understand that my identity is made up of 
many interconnected aspects (such as life 
experiences, family history, heritage, peer 
group) 

 I understand that learning is continuous and 
my concept of self and identity will continue to 
evolve 

 

Contributing to community and caring for the 
environment: 

 With some support, I can be part of a group 

 I can participate in classroom and group activities 
to improve the classroom school, community, or 
natural world 

 I contribute to group activities that make my 
classroom, school, community, or natural world a 
better place 

 I can identify how my actions and the actions of 
others affect my community and the natural 
environment and can work to make positive 
change 

 I can analyze complex social or environmental 
issues from multiple perspectives.  I can take 
thoughtful actions to influence positive, sustainable 
change 

Self-Regulation: 

 I can sometimes recognize emotions 

 I can use strategies that help me manage my 
feelings and emotions 

 I can persevere with challenging tasks 

 I can implement, monitor, and adjust a plan and 
assess the results 

 I can take ownership of my goals, learning, and 
behaviour 

Personal values and choices: 

 I can tell what is important to me 

 I can explain what my values are and how 
they affect choices I make 

 I can tell how some important aspects of my 
life have influenced my values 

 I understand how my values shape my 
choices 

 

Solving problems in peaceful ways: 

 I can solve some problems myself and can identify 
when to ask for help 

 I can identify problems and compare potential 
problem-solving strategies 

 I can clarify problems, consider alternatives, and 
evaluate strategies 

 I can clarify problems or issues, generate multiple 
strategies, weigh consequences, compromise to 
meet the needs of others, and evaluate actions 

Well-being: 

 I can participate in activities that support my 
well-being, and tell/show how they help me 

 I can take some responsibility for my physical 
and emotional well-being 

 I can make choices that benefit my well0being 
and keep me safe in my community, including 
my online interactions 

 I can use strategies to find peace in stressful 
times 

 I can sustain a healthy and balanced lifestyle 

Personal strengths and abilities: 

 I can identify my individual characteristics 

 I can describe/express my attributes, 
characteristics, and skills 

 I can reflect on my strengths and identify  my 
potential as a leaders in my community 

 I understand I will continue to develop new 
abilities and strengths to help me meet new 
challenges 

 

Valuing diversity: 

 With some direction, I can demonstrate respectful 
and inclusive behaviour 

 I can explain when something is unfair 

 I can advocate for others 

 I take action to support diversity and defend human 
rights, and can identify how diversity is beneficial 
for my community, including online. 

 

  Building relationships: 

 With some support, I can be part of a group 

 I am kind to others, can work or play co-
operatively, and can build relationships with people 
of my choosing 

 I can identify when others need support and 
provide it 

 I am aware of how others may feel and take steps 
to help them feel included 

 I build and sustain positive relationships with 
diverse people, including people from different 
generations 
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COMMUNICATION CRITICAL THINKING CREATIVE THINKING 

Connect and engage with others (to share and 
develop ideas): 

 I ask and respond to simple, direct questions 

 I am an active listener; I support and 
encourage the person speaking 

 I recognize that there are different points-of-
view and I can disagree respectfully 

 

Analyze and Critique: 

 I can s how if I like something or not 

 I can identify criteria that I can use to analyze 
evidence 

 I can analyze evidence from different 
perspectives 

 I can reflect on and evaluate my thinking, 
products, and actions 

 I can analyze my own assumptions and beliefs 
and consider views that do not fit with them 

Novelty and value: 

 I get ideas when I play.  My ideas are fun for me 
and make me happy 

 I can get new ideas or build on other people’s 
ideas, to create new things within the constraints 
of a form, a problem, or materials 

 I generate new ideas as I pursue my interests 

 I get ideas that are new to my peers 

 I can develop a body of creative work over time in 
an area I’m interested in or passionate about 

Acquire, interpret, and present information 
(include inquiries) 

 I can understand and share information about 
a topic that is important to me 

 I present information clearly and in an 
organized way 

 I can present information and ideas to an 
audience I may  not know 

 

Question and Investigate: 

 I can explore materials and actions 

 I can ask open-ended questions and gather 
information 

 I can consider more than one way to proceed an 
investigation 

 I can evaluate the credibility of sources of 
information 

 I can tell the difference between facts and 
interpretations, opinions, and judgments 

 

Generating Ideas: 

 I get ideas when I use my senses to explore 

 I build on others’ ideas and add new ideas of my 
own, or combine other people’s ideas in new 
ways to create new things or solve straightforward 
problems 

 I deliberately learn a lot about something (e.g. by 
doing research, talking to others or practicing) so 
that I am able to generate new ideas or ideas just 
pop into my head 

 I have deliberate strategies for quieting my 
conscious mind (e.g. walking away for a while, 
doing something relaxing, being deliberately 
playful) so that I can be more creative 

 I have interests and passions that I pursue over 
time 

Collaborate to plan, carry out, and review 
constructions and activities 

 I can work with others to achieve a common 
goal; I do my share 

 I can take on roles and responsibilities in a 
group 

 I can summarize key ideas and identify the 
ways we agree (commonalities) 

 

Develop and Design: 

 I can experiment with different ways of doing 
things 

 I can develop criteria for evaluating design 
options 

 I can monitor my progress and adjust my actions 
to make sure I achieve what I want 

 I can make choices that will help me create my 
intended impact on an audience or situation 

 

Developing Ideas: 

 I make my ideas work or I change what I am 
doing 

 I can usually make my ideas work within the 
constraints of a given form, problem, and 
materials if I keep playing with them 

 I build the skills I need to make my ideas work, 
and usually succeed, even if it takes a few tries 

 I use my experiences with various steps and 
attempts to direct my future work 

 I can persevere over years if necessary to 
develop my ideas.  I expect ambiguity, failure, 
and setbacks, and use them to advance my 
thinking 

Explain/recount and reflect on experiences and 
accomplishments 

 I give, receive, and act on feedback 

 I can recount simple experiences and 
activities and tell something I learned 

 I can represent my learning, and tell how it 
connects to my experiences and efforts 
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CORE COMPETENCIES:  R Designation 

With the needs of your student in mind, consider the following highlighted domains (choose at least two): 

PERSONAL AWARENESS AND 
RESPONSIBILITY 

POSITIVE PERSONAL & CULTURAL 
IDENTITY 

SOCIAL RESPONSIBILITY 

Self Determination:  

 I can show a sense of accomplishment and 
joy 

 I can celebrate my efforts and 
accomplishments 

 I can advocate for myself and my ideas 

 I can imagine and work toward change in 
myself and the world 

 I take the initiative to inform myself about 
controversial issues 

Relationships and cultural contexts: 

 I can describe my family and community 

 I am able to identify the different groups that I 
belong to 

 I understand that my identity is made up of 
many interconnected aspects (such as life 
experiences, family history, heritage, peer 
group) 

 I understand that learning is continuous and my 
concept of self and identity will continue to 
evolve 

 

Contributing to community and caring for the 
environment: 

 With some support, I can be part of a group 

 I can participate in classroom and group activities to 
improve the classroom school, community, or 
natural world 

 I contribute to group activities that make my 
classroom, school, community, or natural world a 
better place 

 I can identify how my actions and the actions of 
others affect my community and the natural 
environment and can work to make positive change 

 I can analyze complex social or environmental 
issues from multiple perspectives.  I can take 
thoughtful actions to influence positive, sustainable 
change 

Self-Regulation: 

 I can sometimes recognize emotions 

 I can use strategies that help me manage my 
feelings and emotions 

 I can persevere with challenging tasks 

 I can implement, monitor, and adjust a plan 
and assess the results 

 I can take ownership of my goals, learning, 
and behaviour 

Personal values and choices: 

 I can tell what is important to me 

 I can explain what my values are and how they 
affect choices I make 

 I can tell how some important aspects of my life 
have influenced my values 

 I understand how my values shape my choices 

 

Solving problems in peaceful ways: 

 I can solve some problems myself and can identify 
when to ask for help 

 I can identify problems and compare potential 
problem-solving strategies 

 I can clarify problems, consider alternatives, and 
evaluate strategies 

 I can clarify problems or issues, generate multiple 
strategies, weigh consequences, compromise to 
meet the needs of others, and evaluate actions 

Well-being: 

 I can participate in activities that support my 
well-being, and tell/show how they help me 

 I can take some responsibility for my physical 
and emotional well-being 

 I can make choices that benefit my well0being 
and keep me safe in my community, including 
my online interactions 

 I can use strategies to find peace in stressful 
times 

 I can sustain a healthy and balanced lifestyle 

Personal strengths and abilities: 

 I can identify my individual characteristics 

 I can describe/express my attributes, 
characteristics, and skills 

 I can reflect on my strengths and identify  my 
potential as a leaders in my community 

 I understand I will continue to develop new 
abilities and strengths to help me meet new 
challenges 

 

Valuing diversity: 

 With some direction, I can demonstrate respectful 
and inclusive behaviour 

 I can explain when something is unfair 

 I can advocate for others 

 I take action to support diversity and defend human 
rights, and can identify how diversity is beneficial for 
my community, including online. 

 

  Building relationships: 

 With some support, I can be part of a group 

 I am kind to others, can work or play co-operatively, 
and can build relationships with people of my 
choosing 

 I can identify when others need support and provide 
it 

 I am aware of how others may feel and take steps to 
help them feel included 

 I build and sustain positive relationships with diverse 
people, including people from different generations 
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COMMUNICATION CRITICAL THINKING CREATIVE THINKING 

Connect and engage with others (to share and 
develop ideas): 

 I ask and respond to simple, direct questions 

 I am an active listener; I support and 
encourage the person speaking 

 I recognize that there are different points-of-
view and I can disagree respectfully 

 

Analyze and Critique: 

 I can s how if I like something or not 

 I can identify criteria that I can use to analyze 
evidence 

 I can analyze evidence from different 
perspectives 

 I can reflect on and evaluate my thinking, 
products, and actions 

 I can analyze my own assumptions and beliefs 
and consider views that do not fit with them 

Novelty and value: 

 I get ideas when I play.  My ideas are fun for me 
and make me happy 

 I can get new ideas or build on other people’s 
ideas, to create new things within the constraints 
of a form, a problem, or materials 

 I generate new ideas as I pursue my interests 

 I get ideas that are new to my peers 

 I can develop a body of creative work over time in 
an area I’m interested in or passionate about 

Acquire, interpret, and present information 
(include inquiries) 

 I can understand and share information about 
a topic that is important to me 

 I present information clearly and in an 
organized way 

 I can present information and ideas to an 
audience I may  not know 

 

Question and Investigate: 

 I can explore materials and actions 

 I can ask open-ended questions and gather 
information 

 I can consider more than one way to proceed an 
investigation 

 I can evaluate the credibility of sources of 
information 

 I can tell the difference between facts and 
interpretations, opinions, and judgments 

 

Generating Ideas: 

 I get ideas when I use my senses to explore 

 I build on others’ ideas and add new ideas of my 
own, or combine other people’s ideas in new 
ways to create new things or solve straightforward 
problems 

 I deliberately learn a lot about something (e.g. by 
doing research, talking to others or practicing) so 
that I am able to generate new ideas or ideas just 
pop into my head 

 I have deliberate strategies for quieting my 
conscious mind (e.g. walking away for a while, 
doing something relaxing, being deliberately 
playful) so that I can be more creative 

 I have interests and passions that I pursue over 
time 

Collaborate to plan, carry out, and review 
constructions and activities 

 I can work with others to achieve a common 
goal; I do my share 

 I can take on roles and responsibilities in a 
group 

 I can summarize key ideas and identify the 
ways we agree (commonalities) 

 

Develop and Design: 

 I can experiment with different ways of doing 
things 

 I can develop criteria for evaluating design 
options 

 I can monitor my progress and adjust my actions 
to make sure I achieve what I want 

 I can make choices that will help me create my 
intended impact on an audience or situation 

 

Developing Ideas: 

 I make my ideas work or I change what I am 
doing 

 I can usually make my ideas work within the 
constraints of a given form, problem, and 
materials if I keep playing with them 

 I build the skills I need to make my ideas work, 
and usually succeed, even if it takes a few tries 

 I use my experiences with various steps and 
attempts to direct my future work 

 I can persevere over years if necessary to 
develop my ideas.  I expect ambiguity, failure, 
and setbacks, and use them to advance my 
thinking 

Explain/recount and reflect on experiences and 
accomplishments 

 I give, receive, and act on feedback 

 I can recount simple experiences and 
activities and tell something I learned 

 I can represent my learning, and tell how it 
connects to my experiences and efforts 
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CORE COMPETENCIES - I CAN BIG IDEAS APPENDIX C 
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CORE COMPETENCY - CHEAT SHEET APPENDIX D 

Creating Competency-Based Goals from Domain Areas 

‘A’ Designation ‘B’ Designation ‘C’ Designation 

Consider the following domains  
(choose at least two):  

Communication 
 (C1, C2, C3, C4) 
Self-Determination , Self-Regulation 
 (PAR1, PAR2) 
Well-Being (feeding, dressing, toileting, 
mobility, personal hygiene) 
             (PAR3) 
Social Interaction 
 (SR1, SR4) 

May include additional… 

Motor Development (mobility support, OT/PT) 
 (PCI3) 
Functional and/or Academic Skills 
 (C2) 
 

Consider the following domains  
(choose at least two):  

Communication 
 (C1, C2, C3, C4) 
Social Interaction 
 (SR1, SR2, SR3, SR4) 
Orientation & Mobility Skills 
 (PAR1, PAR2, PAR3) 

May include additional… 

Visual & Auditory Skills 
 (PCI3) 
Independent Living Skills 
 (PAR3) 
Academic Skills  
 (Curricular Competency) 
Specialized Skills in Reading/Math 
 (Curricular Competency) 
Access to Technologies 
 (Curricular Competency)  
Study Skills & Other Strategies 
 (Curricular Competency) 

Consider the following domains  
(choose at least two):  

Self-Determination/Independence 
 (PAR1, PAR2, PAR3)  
Social Skills 
 (SR1, SR2, SR3, SR4) 
Social/Emotional Functioning 
 (PC2, PC3) 

May include additional… 

Cognitive Functioning 
 (CRIT1) 
Independent Living/Life Skills 
 (PCI3) 
Communication 
 (C1, C2, C3, C4) 
Fine & Gross Motor Development 
 (Curricular Competency)  
Academics/Functional Academics 
 (Curricular Competency)  

‘D’ Designation ‘E’ Designation ‘F’ Designation 

Consider the following domains  
(choose at least two):  

Physical Functioning (health & safety) 
 (PAR3) 
Communication  
 (C1, C2, C3, C4) 
Social/Emotional Functioning 
 (SR1, SR2, SR3, SR4) 

May include additional… 

Self-Determination/Independence  
 (PAR1) 
Academic / Intellectual Functioning 
 (Curricular Competency)  

Consider the following domains  
(choose at least two):  

Orientation & Mobility  
 (PAR1, PAR2, PAR3) 
Visual Skills 
 (PCI3) 
Specialized Skills in Reading/Math 
 (PAR1, SR2)  

May include additional… 

Access to Technologies 
 (CRE1, CRE2, CRE3, CRIT1, 

CRIT2, CRIT3) 
Daily Living Skills 
 (PAR1, PAR2, PAR3) 
Vocational Planning/Skill Development 
 (Curricular Competency)  
Study Skills & Other Strategies  
 (Curricular Competency) 

Consider the following domains  
(choose at least two):  

Language/Auditory Development 
 (C1, C2, C3, C4) 
Communication (signing, speech) 
 (C1, C2, C3, C4) 
Social Interaction 
 (SR2, SR4) 

May include additional… 

Vocational Planning/Skill Development 
 (Curricular Competency)  
Study Skills & Other Strategies 
 (Curricular Competency)   
Academic Skills 
 (Curricular Competency)  

‘G’ Designation ‘H’ Designation ‘K’ Designation 

Consider the following domains  
(choose at least two):  

Social Interaction 
 (SR4, SR2, C1, PR3) 
Communication 
 (C1, C2, C3, C4) 
Behaviour/Emotional Functioning 
 (SR1, SR2, SR3, SR4)  

May include additional… 

Self-Determination & Independent Living 
 (PAR1, PAR2, PAR3)  
Health Factors 
 (PAR3) 
Academics / Functional Academics 
 (Curricular Competency)  

Consider the following domains  
(choose at least two):  

Social/Emotional Functioning 
 (PC2, PC3) 
Communication 
 (C1, C2, C3, C4) 
Behaviour Skill Development 
 (PAR2, SR2, SR4) 

May include additional… 

Self-Determination/Independence 
  (PAR1, PCI2, PCI3) 
Academic / Intellectual Functioning 
 (Curricular Competency) 

Consider the following domains  
(choose at least two):  

Communication 
 (C1, C2, C3, C4) 
Social Interaction 
 (SR1, SR2, SR3, SR4) 
Behaviour/Emotional Development 
 (PAR1, PAR2, PAR3) 

May include additional… 

Independent Living Skills 
 (PCI1 PCI2, PCI3) 
Functional and/or Academic Skills 
 (Curricular Competency) 
Motor Development (Fine & Gross) 
 (Curricular Competency) 

‘P’ Designation ‘Q’ Designation ‘R’ Designation 

Consider the following domains  
(choose at least two):  

Social Interaction 
 (C1, C2, C3, C4, SR1, SR2, SR3, SR4) 
Differentiated Curriculum Opportunities  
 (CRE1, CRE2, CRE3, CRIT1, CRIT2, 

CRIT3, Curricular Competency) 
Social/Emotional Development 
 (PAR1, PAR2, PAR3) 

May include additional… 

Community Experiences 
 (SR1, PCI1) 

Consider the following domains  
(choose at least two):  

Academic Interventions & Remediation 
 (Curricular Competency) 
Social/Emotional Development 
 (SR1, SR2, SR3, SR4) 
Cognitive Functioning 
 (CRIT1, CRIT2, CRIT3) 

May include additional… 

Self-Determination/Independence  
 (PAR1, PAR2, PAR3) 

Consider the following domains  
(choose at least two):  

Social/Emotional Functioning 
 (PC2, PC3) 
Communication 
 (C1, C2, C3, C4) 
Behaviour Skill Development 
 (PAR2, SR2, SR4) 

May include additional… 

Self-Determination/Independence 
  (PAR1, PCI2, PCI3) 
Academic/Intellectual Functioning 
 (Curricular Competency) 
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IEP COLLABORATION PROCESS FOR APPENDIX E 

MULTIPLE DESIGNATIONS 
 

The following information provides clarity around the roles/responsibilities within a collaborative IEP management process – 
particularly with regards to IEPs for dual designation students such as Q/H, Q/G, Q/R, B/D, E/G, F/Q, P/Q, and others.  Below 
is a brief summary and some suggested processes for facilitating collaborative connections between all staff supporting the 
student. 
 
FLEXIBLE COLLABORATIVE PROCESSES WITHIN THE IEP PROCESS 

We look to the Case Manager to provide opportunities for ongoing collaboration and consultation among classroom/specialist 
teachers, administrators, and support personnel to create, implement, and monitor students’ progress within an IEP.  In most 
cases, the Case Manager will be the teacher supporting the primary designation, or a students most presenting needs.  This 
can look different depending on school contexts and will likely need to be flexible depending on the experiences/capacities of 
contributors.  As the driver of the IEP process, the case manager would determine the optimal way to input information into 
the IEP.   
 
The following examples outline possible ways of collaborating to create an IEP for students with more than one designation:  
 

1. A Learner Support Teacher (LST) is managing a Q/R designated student as the Q is the most pronounced aspect of 
the students’ profile.  The LST invites the Counsellor, Child/Youth Care Worker (CYCW) and Classroom Teacher (CRT) 
to provide content for the IEP goals, as well as evidence of progress over time for both the Q and R aspects of the 
IEP.  In this scenario, the Case Manager might enter this information into the IEP document after discussion with 
contributors.  Or, after setting up the IEP frame or template, the various contributors might enter their information 
directly into the document individually and the case manager would review the document to ensure it meets the 
overall needs of the students and ministry criteria.  

 
2. An Integration Support Teacher (IST) managing a Q/G IEP will ask CRTs, LSTs, and Education Assistants (EAs) to 

provide content for the IEP goals, as well as evidence of progress over time.  In this scenario, the Case Manager may 
be the one to gather and enter this information into the IEP document after discussion with contributors.  Or, during 
a collaborative meeting the manager might enter individual’s contributions in real time. 

 
3. An Integration Support Teacher (IST) managing a dual low incidence designation IEP including F, E, B, will ask 

TDHHs, TSVI, ToDB, CRTs, LSTs, Education Assistants (EAs) /ABA-SWs, and Educational Visual Language 
Interpreters to provide content for the IEP goals, as well as evidence of progress over time.  In this scenario, the Case 
Manager may be the one to gather and enter this information into the IEP document after discussion with 
contributors.  Or, during a collaborative meeting the manager might enter individual’s contributions in real time. Or, 
after setting up the IEP frame or template, the various contributors might enter their information directly into the 
document individually. 

 
4. A TDHH, TSVI, ToBD managing a student with a dual designation where the most pronounced aspect of the student’s 

profile is the F, E or B will invite the CRT, IST, LST, EA/ABA-SWs, EVLI and other staff as appropriate to provide 
content for the IEP goals, as well as evidence of progress over time.  In this scenario, the Case Manager may be the 
one to gather and enter this information into the IEP document after discussion with contributors.  Or, during a 
collaborative meeting the Case Manager might enter individual’s contributions in real time. Or, after setting up the 
IEP frame, the various contributors might enter their information directly into the document individually and the case 
manager would review the document to ensure it meets the overall needs of the students and ministry criteria.  

 
5. It is important that the Case Manager is made aware of any changes made by any of the IEP team members.  To 

facilitate thoughtful contributions, the IEP team members need to be familiar with the IEP format and structure 
contributions to fit the framework chosen.  

 
We appreciate every case manager’s effort to ensure that IEPs are more than compliance exercises, and the hard work 
connected to observation, data, and assessment is being used in a collaborative and meaningful way.  Ultimately, the IEP 
process should be a flexible one, so that the working document has meaning for all contributors and ensures continuity in 
programming.  
 


